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ABSTRACT 

This content analysis schedule for the Calexico 
Intej:cultural Design of Calexico, California, presents information on 
the history, funding, and scope of the project in its §4Scond year« 
Included are sociolinguistic process variables such as^he native and 
dominant languages of students and their interaction. . Information is 
provided on staff selection and the linguistic i)ackground of project 
teachers. An assessment is made of the duration and extent of the 
bilingual component, and the methods of second language teaching In 
general. Included is an analysis of materials, student grouping, 
tutoring, curriculum patterns, and cognitive development. The report 
also discusses self-esteem, learning strategies, the bicultural and 
community components, and means of evaluation. . Inserts include a list 
of detailed objectives for teacher schedules. This analysis has been 
verified. . (SK) 
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A _ .0. . . TOTAL stuflints gi\ 1-6 



bjusoe ^ 



Number of ^.3 PSK 

^grade 7 . B* J ' 

crade 8 2. C 
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4-4- 1-All classes graded 

2- All classes ungraded 

3- Sone classes ungraded 
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5.0- P.IOCESS VALUABLES - STUDENTS (Sociolinguistic) 

5.1 Students Dominant and Native language interaction and 

cultural affiliation (Indicate nuiiber of students in each 
category and specif^ ciatural affiliation in box) 
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1, Total 
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yJon-iiii£l_ish_ Pgi:.inapA 
I . N-E Doa - NSiT , 

7.00 t 



^ " .^iil^ sh^Dcfunant 5.0 
lI.E-Dom '^liiiiT' ' 
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Doa - HIT . 



30 



•IE do:.: 



na-iT 



EiiT 
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II, 



Wo.. 
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Doninant r ^. . . 11= Ilj-i- 11^ 

^ iv. e-'^^l'SK. bat who mcxvT also P^^^fgs com^^leocy Span.'^h 

rhPX* SlPI3Lr.^£lish Doninant . " English Doninant ' • ^^^^ 



! H-S 



Don N-H'iT 



&-Don 



II-2IT 



Non-English , ; ibcaiiple; a native Spanish speal:er 
ilother- Tongue j v/ho uses Spanish in most contacts 
j though he may Joiou English 



English 
Mother Tongue 



I N-:: Don - SiT 

jSxanple: (rare) a na.tive ^n^lis: 
I speal:ing Puerto 'dean child, 
: born ill Hew lorl. who retui^nc 
to Puerto '-ico and becor.as 
[Spanish dominant 



licauple: e native Spanish 
spealcer t/ho uses Spanish only in 
faniliar contacts, and English 
in all others;., school^ y^K*, 

ircaiiples: l)a native E. speaking 
acculturated Araerican who may 
or ^^'^ ::nov; a second lang. 

2)a rative E. spealang 
l:e::ican-A:ei-ican child vho lias a 
:;inijuial receptive ):^ov/ledge of 
Spanish, but has a Latin culture 
affiliation 



5*,2 Cultural or Etiinic identification of target students in orograrj 
by number and ^ of each; i & . 



page 



Indigenous iimericans: 



Nunber 



A1 llavajo ai 

^ Cherokee A2 

A3 Other (specify) A3 

A TOTAL No. of Aiiierican Indian A 

Anericans of other e^liiiic baclz^rounds : 

B1 iiexican-American B1 fpl D 

B2 Puerto-.lican 32^ 
B3 Cuban 23 

Other Spanish-Anerican — - 

(siDecify) 

B TOm No. of Spanish- B " ; ] ] ^ 
spea^dng Americans ...... ^ 



C Portuguese-American 

D Franco-American 

^ Chinese-American 

G Zsliijao 

H llussian 

J Other 

I TOTAL number of H-aiT target 
students 



C 

D 
F 
G 

K 
J 



aio 



Per Cent of if inferred, 
Total Students check (s/) 



SI 



/J 

% 



n 



5.3 Ethnic identity of English iiother tongue students other than target 
population, if specified, by number and per cent. 



j62 



II TGT.\L number of HIT students 

other than target population ^3 P 



13 



(3 



5.k Students' native language or mother tongue if DIFFS.J2rri: | 

from their dcoilnant language, I ^ff^^tj 0/ 

(specify) * 

Pp^imnt lan^ mS^TPf^^^'^^r-^^VJ^ Lan-ua-e IJunber 

1-English 3pitni*5h 



2-Spanish 



Per Cent 



er|c 



5.5 Students' Dominant Language and libctent of Bilincmalisi:! 



Dominant langiiage 



iJumber 



English 
A American 



of students in progx*ax.i Studen 



•lumber of ilonolingua]! IWoer of students Bilingual 



not 
spec. 



i^o. 



I to BXi^ extent 
I 

/J I not t only l isteninp speahin^ 
, spec. J comprehension ^ability \ ^""^ 



m IS. 



Ho. 



; 'llo. 



.<2^<^ .... 



B1 iiexicau-iiinerican 0^ 

B2 Puer to- Jdcan B2 ] ^ " " * * T * J 

B3 Cuban '^i]]"]' .. .... 

B4 Other Spanish-Aiei'^ican 

(soecify) D4. 

B TOTAL No. of Spanish- B *'''^*_ 

s;Dea!:ing Auericans 

G Portuguese-Ziiaerican C 

D Pranco-iiiaerican * D ^ 

J' Chinese-iineriGaii F ... ^ ... 

G Zsliino ..... , ...... 

II Tiussian K C 

J Other J • • 



c 



I TOTAL nuraber of H-SilT target * . 
students (P. . X J. 



5 #3 Ethnic identity of English laother tongue students other than target 
population, if specified , bj^ -nuiaber and per cent. 



^1 . y>..5? ^3f> »3 



Z2 ^ L2 



II TOT-'iL number of I2IT students 



other than target population f^/^.^ ..1 3 



5.4. Students' native language or mother tongue if DIFFS^Jarr 1 

fi-on their dominant language. 5.4.^__L^rA^J 

(specify) 

Doiainant language Different Native Lan;>uarie llisiber Per Cent 

I^Snglish ...^P.%?l«.*h 

2-Spanish . . , / 



5.5 Students' Doninant Language and lirtcnt of Bilingualisn 



Dorainant language 
of students in prograi.1 Students 

Kuaber 



A 



English 17 

^liaerican 

^ i Indian 

' A ^ Cherokee 
^nl€^ A3 Keresan 

Other {spec. ) 
it ftp Spanish 

Portuguese 
French 
Chinese 
Eskliao 



\ 



luiber of i;onolingiia]j Itober of students Bilingual 

to ai^'' extent 

i^o. » not I only l istening speahing 

, spec. J comprehension ^ability 



not 
speCi 



. .ussian 
Other (spec.) 



3.0 IS. 



80 4 



No. 

10 



% 'IIo. 



g 
t 



i.9 A. ^cm) 



• ■ ' paee » • 

5.6 r^cruitaent of Students: 5.6 .2... 

0 • not specified 

1 - English Mother Tongue and Won English liother Tongue 

Students are required to participate in the* bilingual progran 

2 - Only N-aiT are rec.uired to take prograrj, EilT^s participation 

is voluntary 

1 : t?fsi;t-.W&Wiil ??iffiftFof project (g„|4dlt^o„ to 

5.7 Proportion of E< oin pupils in project area: see Chart C 5^7 _iSi!^0 

n.srnot specified on the ciiart 

5.S Coraraunity Characteristics (mar:: ally that apply) . 5.8 3i H- 

{i if more than one category, indicate percent for eacn; ^/ 

•1 " inner city-ghetto ^tarrio 5^ 

2 " major city % 

small ciiy, tovm or suburb ^ 

^ . ioiral , farm * ; ; % 

5 ^ other (specify) 
reservation 

5.9 A. Socio-economic status of H-EMT participating students 

(indicate specific percent of lov; SSS) 

B, Average family income, if uentioned B, ^ I^LL?- 

n.s. _not specified 

5.10 Socio-econonomic status of '(T participating students 5.10 
(indicate specific percent : x" low SSS on the blan!:) 
n.a. - not applicable (no Elf*) 
00 -not specified * ' 

5.11 Proportion of mig: ant stuients in project 5.11 ^ 
(indica ue specific perce* t) 

I n.s. -not specified 

\ 6.0 SOCiOLIHGUISHC SJ?.V2I 

I 

' 6.1 Project states tliat a sociolinguistic survey: 6.1 I 

\ I for II for II 

I 1I-I1-:T croup :i:T group 

I (l>was made . ^.k^:., _ 

be made _ 

I n not mentioned 

\ 6.2 If a sociolinguistic survey v;as or will be made, 6.2 I 

\ marl: all groups included; II 

I 1 N-aiT II UlT 

i 1 parents . . ^ . . . 

! (I^liildren ' . _ . . VT. 

I 3 teachers 

I U community 

I 5 others ^ 

(specify) 

6.3 Language dominance of il-ZIT groups (checl: A parents, children, C_. teachers) 
will be detexmned by the e5:tent each language is used in different domains 
tlirough various means-^of cQr,imuni cation* 

e.g# specify extent descriptively: never, sometimes, al^/ays 6.3 A ,,.jSl.S..- 

1 USE NOK-EHGLISH LAKG. USS SIGLISII ' 0 ['^^^/^Z 

i O ^ _ \ . 

i':RIC DQilAIHSs LiOTmra *^^ 

^^^^^^^^^ ^ JJoXiie ^ J ^ 

0 niaiiy/-*^ !_ 



5.G Cornraunity Gliaracteristics (narl; ally that apoly) . 
{io if more than one category, indicate percent for each} 



•1 inner city -ghetto, barrio 

2^ " major city 

small city, to\m or suburb 

!*• i-ural, farni 

5 ^ other (specify) 
reservation 



5.9 



A. Socio-econoiiiic status of H-EMT participating students 

(indicate specific percent of lo\; SES) 
B* Average fauily income, if luentioned 
n«s. _not specified ^ 

■• 

5.10 Socio-econonomic status of HIT participating students 
(indicate specific perce t of low S2S on the blanl:) 
n.a. - not applicable (no ZIIT) 

00 -not specified 

5.11 Proportion of migrant students in project 
(indicate specific percent) 

n.s. -not specified 

6.0 sociOLiiiGUisTic sunvsy 

6.1 Project states tliat a sociolinguistic survey; 

I for II for 



5.9 kkJj^Cc H) 
2. r\.5. 



5.10 



5.11 



S.I I 

II 



(T)was made 
2^ will be made 
0 not riontioned 



oup 



.^Ji group 
Vf^- 



II UlT 

- . vr. 



6.2 If a sociolingtdstic sxirvey v;as or uiU be raade, 6.2 I ^ , 

mark all^ groups included; II sT' 

I N-^EI*IT 

1 parents ^ 

(l^hildren . >f: 

3 teachers - ^ 

4 coununity 

5 others - 

(specify) 

6.3 Language doainance of N-HIT groups (checl: A parents y B_ ^children, C ^ teachers' 

Mill be determined by the extent each language is used^ different d^nains 
through various means of corimuni cation. ^ ^ 

e.g. specify extent descriptively: never, sometiriies, al\/ays 6.3 A ,_^4.SL. 
USS NCII-EWGLISH LAIC. uSIS SilGLISII C " 



US 

1 Hone 

2 Church 

3 School 
Uor:.: 

5 Socializing 

6 lleighooihood 

7 filLi-TV-radic\ 

8 Ilagazines nev/s 

9 Otliers 

(specify) 



LISOTING- SPEj"JaNG 



iSi'JJINGlir/JTIHG 



LisTEimia spzAimrc . jsadihg ; i/, a:Ti:i.G 
! 



n 



pa::;c 5 - Q ^ 

6,^ If not included in survey, how was student's language dominance 6.U I T/ ^- * 

detemined? I II II 3>" 

lI-H-iT RE 

Uinf erred by use of surnarae 

jtestablished by formal testing of students 

Assessed by informal means (specify how) 

5^^not mentioned how lais^;;;e do:iiiianc3 was 

d3to-t*i:ied 

6.5 Sociolinguistic Survey includes: (chech all that apply) 6.5__^J^ 
An analysis to determine if an iriterlangoiage exists 
in the community, (e^g., a mixture of two languages 
which serves as a single system of communication for 
a group of people). 
1 -yes 
0-no 



hS 



-^cciolliii'V-ictic ^vjvai' incJaidcs itoiic covering: 

6.6 N-EtiT parents' attitude? toward maintenance of child's 6,5 . 
N-SldT in particular domains of use or complete shift 
to English 
1-yes 

0- no 

6.7 SIT parents' attitudes to\7ard their children's learning 6,7. 
of the N-HIT language 

1- yes 

0- no 

6.8 Children's own attitudes regarding the second language 6.8 ^ .!^S.. 
they ar^ learning and the speakers of that language 

1- yes 

0- no 

6.9 If not included in survey hovr \;ere parental and/or 6.9 . 

community attitudes toward K-SliT maintenance 

determined? 

1- will not be assessed 

2- will be assessed, method not specified 

3- has been or will be assessed by metiiod other than 
sociolinguistic survey (specify how) ^ ^ 



6.10 ^^After sociolinguistic survej'* is made, hoi; does it influence 6.10^ 
program? (specify) (e.g. transfer or maintenance instructional 

programs) 1}^,+ p f rv^i hcs ^ ckiidrcK ar<- I 

7.0 STAFF SELECTION 

7t1 Linguistic background of project teachers, by nuiiiber in each category: 
(indicate non-English language in each bo::) 

Language dominance not specified (if ai^y infonnation is not 

Mother tongue not specified „ specified, cross out tliat 

5, not specified whether monolingual or bilingual heading and complete the 

rest of the cliart) 



Tm^n&erves as a single syGtjid or co:iiTan:,jaticn ro: 
a group of people). 
1-yes 

0- no 

-rocicli:"/ v.ictic ^nv-^-o;-- inc3aiclcc ±to:.o ocveriiic: 

6«6 il-El IT parents * attitudes tomrd maintenance of child's 
K-EtiT in particular domains of use or complete shift 
to iinglish 

1- yes 

0- no 

6*7 SIT parents* attitudes tov/ard their children's learning 
of the language 

1- yes 

0- no 

Children's own attitudes regarding the second language 
they are learning and the speakers of that langiiage 

1- yes 
O^no 

6«S If not included in survey ho\7 were parental and/or 
coHuiunity attitudes toward W-EliT naintenance 
determined? 

1- will not be assessed 

2- will be assessed, method not specified* 

3- has been or vrlll be assessed 1:^ raethod other than 
sociolinguistic survey (specify how) 



.7 hs 



6.8 h5 



6.9 h5 



6.10 ^After sociolinguistic siirvey is made, ho\; does it influence 6.10 . | 
program? (specify) (e.g. transfer or naintenance instructional 

programs) ft^fermiheS loKcOx cKiUrcvN arc , 

O-not mentioned. J^^^^^^^^ *K b f Ci. M focrCc/ /)n»gCct. 

7.0 STAFF SELECTION 

7.1 Linguistic background of project teachers, by nuuber in each category: 
(indicate non-English langviage in each bo::) 



Language dominance not specified 
Hother tongue not specified 
\ . not specified whether monolingual or bilingual 



(if any information is not 
specified, cross out tliat 
heading and couple te the 
rest of the cliart) 



I II E Dom. I 

NEMT' ! 

II E Dom 
"EMT 
E Dom 



II. 



llffiMT 





:Nr_ ! N= 





[n=_ _ 





7.1 



A Total Number 
Monolingual 



B Total Number 
Bilingual 



Total Umber 
of Teachers 
N .jO. 







No. 




1 


A 




I 


B 


X 


Jo 


II 


A 






II 


B 


-A. 






A 






^1 


B 




JLO 


A 




0 




B 








N 




m 
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ERIC 



A Monolingual B Bilingual No 5& 

' — ; i I A ^ 



N-MC 



II A 

II B X 



I i II^E X ^ 

( I 1 X O. 

II E Don \ U 3 "T 7^ 



N Total Number 
A Total Number B Total Number of aides or 

Monolingual Bilingual paraprofessionals 

_i2 — — fi— — 6 — 2 

7.3 T.flntmage(3) r p°^ H T^iHrip"^! nrograu toaclierss 7.3 ?S 

(Mark all that apply) 

1 -Bilingual teachers teach in only one langxiage 

1a-Bilingual teachers \Aio teach in only one language teach in their 
dominant language, whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 
native language: , ^ . , 
^lb-only if native language is also their dominant language 

Ic-even if native language is not their dominant language 

1_0-not specified 

(^^ilingual teachers teach in both their native and second language, 
M^gardless of which is their dominant language. 

0- language(s)ti8ed by teachers not specified 

7 . U Language (a) used bv billnmial pio-rrji -idos or parai3.\orop_sip;\?ls. ' 7 . U — o2 

(Mark all that apply) 

1 - Bilingual aides- instruct in only one lang-uage 

la-Bilingual aides who instruct in only one language teach in ••, 
their dominant language, whether or not it if their native l^fj^gj; 
Oiiingual aidfcs who instruct in only one Icng. teach in their native lang. . 
lb-only if native laigucfjo is l.1co thoir dcriincjit l..-.i.c;u,.i;;e 
1c-.v..r. if nr-tivc! language is not their douinant laiiguage 
^1-0 not specified 

(a^Jillngual aides instruct in both their native and second language, 
^^-^egardless of which is their dominant language. 

O-language(s) used by bilingual pre i-o.i cidos not c-occified 

7.5 Cultural affili«tion of tea c -hpra. aides, project director and evaluators ..^ 
nu phpr and percent (llark all that apply) Specify cultural affiliation. 

A. Teachers No. % B. Aides No. % C Proj. Director D. Evaluator(s)No. % 



• :i A 

II 2 Dom ' ' II B JZ M. 

mi I . ii-A 

, » I irE Ji_ JS 

II E Don ' ~ ' 1 A O. _ 

1 N-EiiT H B V 75b 

: ' nIE 

N Total Number 
A Total Ntimber B Total Nunber of aides or 

Monolingual Bilingual paraprofessionals 

_Q_ _^ 

7.3 Langiiage(s) used by bilingual isrograa tca cAers: 7*3 
(Ilark all that apply) ^ 

1 -Bilingual teachers teach in only one language 

1a-Bilingual teachers vdxo teach in only one langxiage teach in their 
dominant language, whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native language: 

1b-»only if native language is also their dominant language 
1c-even if native language is not their dominant language 
1-0-not specified 

r2'Jilingual teachers teach in both their native and second language, 
^^egardless of v/hich is their dominant language. 

0- language(s)uBed by teachers not specified 

7.4 Language(s) used by bilingual^ pyo-rrj i j.iclos or paraprorcg pionels ' 7, A ^ 
(iiark all that apply) " 

1 - Bilingual aides instruct in only one language 
la-Bilingual aides who instruct in only one language teach in 

their dominant langioage, whether or not it is^ their native' language. 
I'^ilinguol aides who instruct in only one l:.ng. tccch in their native lang. : 
lb-only if native luigucgo is .Jco thoir dcrilncjit L/_ii^..£e 
1c-v.Vt,r. if nctivo language is not their doLiinant language 
^1-0 not specified 

f 2^ilingual aides instruct in both their native and second language, 
^^regardless of which is their dominant language. 

O-language(s) used by bilingual irc ij.: aides :iot G'pccified 

7.5 Cultural affiliation of teachers., aides, project director and evaluators by 
number and percent (llark all that apply) Specify cultural affiliation. 

A. Teachers No. % B. Aides No. % C. Proj. Director ' auator(s)No. % 



0-not specified 



er|c 



7.6 Selectionj)f I'baiT^tga^^^ . pace ^ 7 

O-nVt specafTed ' '^'^ 

MuiAber of N-IIiT progran teachers fron local comunity _p ,oy 

and % _of total H-SiT teachers. * 



ppl^^^ ]l-/5!T Afl^entsj^ g — - 

indicate specific percent on the blan!:, or i2Mr 

if specified descriptively, 

A = teachers 2lsone 
B - aides 3^j^g^^ 

^Hiiast 

5-nore than half 
O-not specified 

7.8" Teacher Qualifications - Training and c:^:poriencc jrior tp project ^ ^ ^ i* 
TlndVcVte nmbe with each qualification, ^* ^2f $ fH ) ^ V 7 V V 

if given) it. SH^ trftl ^ 
n.s. -qualifications not spcified ' 

0-previous courses not specified 
1 teacher must meet a specified level of language proficiency on a 
^""standardized proficiency test of the non-English language tiirougii 
which (s)he vail instruct 
{^/O teacher must meet a specified level of ccmunicative corapetence in 
^ " ' the non-English language detexroined by a structured intervie;/fluenoi- 
©.^..previous teaching through 11-EtiT (in country where it is a native^ ija^^ive- 
' - language, in Peace Corps) g^^^ 
) t_j)revious teaching in local are0.ive in the co:i::u;ii1^;- pexence 
J^^ courses in N-SfT language structure and usagg^ linguistics or FL trainin 
I courses in K-E literatur^^ or. literacy in Spapigh 

i -lust be bilingual 
^filSI^y previous education through l."SiT/content of cotirsas learned through 
C^pjA courses in teacliing ESL/av.dio lingual approach :I-uIT 
^^nf courses in methods of teaching N-aiT language/language developr^ent 
23^^3 courses in methods of teaching content (e.g. mathjin W-S!iT 

12. certification in ESL/or e^cperience teaching; ZSL - * ^ 

13. \ ^certification in teaching N-StlT 

(fsT^^ cross cultural cotirses ^ 

S)l?Lcourses in the cultux^al heritage, values, deep culture of H^ml or 

16.' other qualifications, specify travel 

8,0 STAFF DEVSLORiEMT ^"^^ ](eiZ0)C'J^ — 8.1 A 2j 5 ' iTj-^ 

0-No staff training meationed T 9 1 ^ 

8.1 The^ pro^ecji^ i^s_ofTe^^^^^ A. For B. For Para- 

S^A-Z^k, '^I^^J^S-^^^^PT^F*. iA jthiB f pllpwxnf^ arsa^ :Teacher^^^ profojL sipnals, » 
(liai^k all that apply) 



j^s. -Training indicated, but nature not specified ^ 

iglish as their second language ^. ...... .....^ .^•TT... 

i-The teaching of English as a second language ^^Jhf?^ . 

as . their second language.^ ^ ^.^ ^ , ^ . . . . ^J^.. , — 

^he teaching of X as a second language^ . . .^^^ 

fiethods of teaching other acade/aic subjects _ ..jfet.^. Zj^^. 

(^^iethods of teaching other academic subjects 
in X language ______ 

T i ^ M ifc 



o - aides o ^ftrv 



5-nore than half 
0-not specified 



spcif ied 

0-previous courses not specified 
1. teacher must meet a specified level of language proficiency on a 
standardized proficiency test of the non-English language through 
which (s)he vdll instruct 
(^10 teacher must meet a specified level of conrmunicative corapetence in 
^ ' the non-English language detenained" by a structured intervie;/flueiicy 
(j)^^^ previous teaching tlirough Il-EtiT (in country where it is a native^i-ij.^tive^ 
. language, iu Peace Corps) - 
^previous teaching in local are0.ive in the coitituiity pexexice 
)^j^ courses in il-SIT language stnacture and usag^^ li:i3Uistics or YL trainin 

courses in H-S literatvj:^' or: literacj^ in Spaiiigl: 
}.C laust be bilingual ^ ^ m / 

2 /jgjany previous education through Ii-iiiiiT/content of coiirsas lear:iec\ tnroxigi: 
courses in teaching 2SL/audio lingual approach 
nj^^^ courses in methods of teaching N-2iT language/language development 
^Jf^courses in methods of teaching content- (e.g. laathjin H-2iT 

12. certification in ESL/or e:cperience teachinr- 2SL 

13. ^^^3 certification in teaching N-EilT 
^[iP cross cultural courses 

S).tl?L^coiirses in the cultural lieritage, values, deep culture of N-2iT or 
16. other qualifications, specify travel 




8.0 STAFF DEVELOHiENT leR-Of.^^ — C- g 1 A /, 2. V ii . 5 ^"^ 



0-No staff training mentioned 
8:.l The proiec^ is_ of ^^^^ A. For B. For Para- 

J^J- £5^^^^ in Jtlie f ollpwinf^ artias:!^^^ pr of _c_s_si pnal_s . 

(Liark all that apply) 

^s. -Training indicated, but nature not specified . 

English as their second language . .^^ yf^ 

-The teacliing of lihglish as a second language, j-^ .^ff . 

\ as their second langi:iage_ Lk.,. .Jj^... 

y^he teaching of X as a second language , «^^!lJ '^ff. 

fiethods of teaching other acadeiiic subjects ^jfet^. lu^l. 

(ojyiethods of tee:ching other academic subjects 

in X langtiage ^ . ^yf^ 

8.P Seated ::o al s of teacher trainiiic are ; 8.2 l l/t 2,4^, l.tJ ^ Students 

^ ' ^ ^ -I N-EI^r II EMP 

QUnderstandinrr of soclo-cviltxn^al valued and practices ov 

^Cross-cultural training; " 

^j-Sensitivity to ethnocenti*icisiii and lin£:,x\istic snobber?/ 

^^i.\.'areness oi' the social -emotional development oi 

5-S^rate^i;ies for accotaodating the different learninc 

, styles of_ 

^t re belies for cocnitive development of 

trategies for reinforcinr, the seli-esteen of 




thods of cross-cultural teaching or teaching the 
iculturel component 



3rfonmilation of pupil perfonnance objectives 
QO^tethods of evaluation of pupil performance objectives 

List specific courses if given (or Xerox and attach) 



7. 



9-0 STAFF DEVELOPMENT COMPONENT 



PERFORMANCE OBJECTIVES NO. OF METHOD OF METHOD OF 

PERSONNEL I NSTRUCT I ON EVALUAT I ON 



* Teaching Personnel and 
Coordinating Teachers 

'•I Each teacher will be 
able to develop 
performance objectives, 
evaluation devices and 
develop and Implement 
a learning system as 



13-14 * Summer In- 
Servic ? 
Workshc?^ 



V/rltten pre-post 
testing, periodic 
observation check- 
list, and director's 
review of product • 



Each teacher wl 1 1 
utjiize the services 
of assigned teacher 
aides and assistants 
to the optimum as 
reflected by complying 
with the responsibi I it! 
for such personnel as 
out I Ined in the 
appropriate job 
descriptions 



16 Summer In- 

Service 
Workshop 



Periodic Observation 
checklists and Question- 
al re checklists completed 
by aides and assistants 
describing the tasks 
performed during the 
period. 



1*3 Each teacher will be 16 
able to apply appropriate 
" social studies and language 
Instruction techniques 
In their classroom 
activities as evidenced 
by exhibiting the 
characteristics of 
the performance 
objectives to be 
negotiated with the 
contractor (s) 
providing the workshop 
Instruction 



Summer In- 
Service 
Workshop 



Written Pre- and 
Post Test Data, 
periodic classroon 
observations via a 
performance criteria 
checklist and the 
director's review 
of the Instructional 
products generated 
by the teachers. 



f 

i 



9.1.4 



PERF0W1ANCE OBJECTIVES NO. OF 



METHOD OF 



Each coordinating 
teacher wf 1 1 be able 
to apply management 
system analysis design 
techniques according to 
the performance objec- 
tives to be negotiated 
with the contractor 
providing workshop 
Instruction. 



PERSONNEL INSTRUCTION 

Summer 
Workshop 



7^ 



63 



METHOD OF 
EVALUATION 

Pre-Post Test plus 
director's review 
of management plans 
and products* 



9.2 



Teacher Assistants 



9.2.1 • Each teacher 

assistant wl 1 1 be able 
to perfortn the duties 
according to the criteria 
outlined In the job 
descriptions 



Appropriate 
segments of 
Summer V/ork- 
shops plus in- 
service 
training and 
orientation 
provided by 
teachers 



Written reports from 
teachers, one each week 
for 1st month and monthly 
thereafter. 




^'^y ^h>-^ T>eVel e>^a?enf 

IL4,3 JOD DESCRIPTION - TEACHER 

The specifications for teachers for this project are as followsi 
ll.4,3*l Provide classroom instruction 

11.4. 3. 1. 1 Language Arts - Knowledge of ESL procedures. 

IL4.3.I.I.I Spanish: 
speaking, 
reading, 
and writing. 

II. 4. 3.1. L2 English: 
speaking, 
reading, 
and writing. 

1 1.4.3. 1.2 Mathematics - must have a 
working knowledge of the 
second language. 

11.4.3. 1.3 Social Studies - a native 
speaker of Spanish. 

11.4.3. 1.4 Biology - must have a 
working knowledge of* 
the second language. 

II. 4. 3. 2 Knowledge of a sensitivity to the 
• similarities and differences of 
the American and the flexican 
cultures. 

M.4.3.3 Ability to perform teaching duties 
under constant supervision^and ob- 
servation of project director and 
district visitors. 

11*4.3.4 Sensitivity to innovation and 
Change. 

H.4.3.4.1 Understanding that project is 
experimental in nature. 

1 1.4.3.4.2 Encourage teacher and student 
creativity. 

n.4.3.4.3 Provide for individual differences. 



Co o^* n ojfic^t o o 



CjlK^ S-W-jj <l>ev<aio pnnen^ - 78 

1 1.4.3.4.3. 1 Develop "i^O-cKer 
flexible 

approaches 
to teaching. 

11.4.3.4.3.2 Work closely 
with counselors. 

11.4.3.5 Develop an indivi-dual program of 
professional growth related to 
bilingual education, 

"•^•^•^ effectively a multi-„,edia ' 

approach to teaching. 

11.4.3.7 Program requirements 

11.4.3.7. I Evaluation 

N.4.3.7.I.I Provide information necessary 
•• for reports. ^ 

II. 4.3.7.1. 2 Evaluate materials and equip- 
ment in light of project ob- 
jectives. 

11.4.3.7.2 Design 

11.4.3.7.2. I Develop instructional package- 
that will enable the project 
objectives to be achieved. 

'1.4.3.7.2.2 Participate in project ob- 
jective setting. 

11.4.3.7.3 In-Service 

".^.3.7,3.1 Participate in district 
in-service prog ran. 

"•^.3.7.3.2 f^-artlcipate In pVoject 

in-service program. • ■ ' 

•1.4.5.7.4 Dissemination 

^'•^•3.7.4.1 Aid m developi,., appropriate 
otssemi nation procedures. 

".4.3;7.4.2 Participate in dissemination 
procedures. 

•'•'••-7.5 Supervision and evaluation Of 
• teacher assistants. 



ERIC 



c^i^^feiopfneot --Veo^cKer 



iK4.3.8 Evaluation requirements 

1 1.4.3.8. 1 Knowledge of performance criteria 
Instruction and behaviorally 
Stated objectives. 

11. 4. 3. 8.1.1 Must be able to write 
behavioral objectives. 

1 1. 4. 3. 8. 1. 2 Need to evaluate In terms 
of stated ob-jectlves. 

11.4.3.8.2 Develop pre and post tests for 
each unit of Instruction. 

11.4.3.8.3 Assist In designing the educa- 
tional audit and overall pro- 
gram evaluation. 

11.4.3.8.4 Provide a functional procedure 

for ongoing evaluation of students. 

1 1.4.3.8.4. > Develop mobility between * 
groups . 

11.4.3.8.4.2 Allow students to progress at 
their own rates. 

11.4.3.9 Community requirements 

1 1.4.3.9. 1 Participate in community 
Information dissemination 
programs. 

11.4.3.9.2 Assist with activities useful 
to the purposes of the project. 

11.4.3.9.3 Develop community contact procedures. 

1 1. 4,3. 9. 3. I Perform home vfsi tatiorrs. 

11.4.3.9.3.2 Perform studont/parent 
counseling procedures. 



0 
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8> 5 Methods of Teacher Training : (Mark all that apply) 8.3 /' 3 

courses 

^experiential, teaching supervised by naster teacher 
.^^^^orkshopc where teachers offer suggestions to each other 
A-use of video-tapes of teachers for feedbacl: on hou they are doing 

5- cross-cultural sensitivity training, t-gx'oups 

6- interaction analysis (e.g. Flanders systera) 

7- other (specify) 

8. A Project pro vides re leased tir^p tn^tp^Vi^r^ ^nd garaproffesion* ^ S.A 
als for joint lesion planni ng; ^-yes) 0^ not mentioned 

8.5 PrpJ.ect pro vides for parapro f e^ssionals to receive c ourse credit 8.5 
toward even tual cert i fication ; 1-yes 0-not mentioned 

How? (specify") ^ ^ ^ 

8.6 PaxajoroLessiona^^ ^^^^^ T^ach^/s Assistant ^'^ -^^VC^ 

S'^^^ 1-teaching whole class 
%eC0C ^teaching small gx'oups 
ry* r^tutoring individually 
^clerical 

/^contributing to bi cultural couiponent 

^Jow ? 

fSnLiaison with parents 



8.7 ?^ipipg for py ojeqt teach^ys an a^a^a:3jrj)fe^^lomls,l^^iven. by: 8.7 A j/^ 
(mark all that apply) A for teachers B for aides B // 4 

0- not specified / 

(jAUniversity faculty [ 

2- project*s llastor Teachers " ^ 

3- project's teachers 

^ther (specify) f .[ fSP 

S. yNumber and Proportion pf_ personnel giving^ tejacher trAining^who, 8.8 ^ i/ ^ 

1 - bilingual ^ 3ZL 

2- bicultural 

- 3-N-Sifr (specify bacJcground) 

8^Txai_ning. is provided: 8.9 | jSt> 

u3di^ring a summer session t 
^&during the academic year 
^^other (specify) 

8.10 Sztent o f traininf^; 8 10 i* ' _ 

" 2 (indicate no. of hours) * 

il(iyappro:rx:jjately equivalent to a 5 jt_. veeliy 6 

collego course 6 IT^I^J iJionthly * 7^ 

2- nore t:ian one course 7 ZZJl^^ bi-iiionthly 

3- less than one course- . j l^*^ tn^A 
A-other (specify) ^A^}!^!!!}^^Sl}!lO ^ ^ I^ShOfiS = 3 T 



no, 5^ 

8.11 Nunber. §i!^d^?To£Pi"i^2IL A^-^A^Siiglls^Pj^^ 8.11 ^ /Q 6 

or: if specified descriptively, indicate: ^ 
0-not specified 6-most 
; ^ (pm% 7-many 

^FRir ^Haore than 15% 8-few 

3-50-U% 9-other (specify) # 

A-25-50J< 



als. Tor joint less on plahn.i n.^; Cl-yes^ 0- not mentioned 



B.5 Project pro vides for parapro f essionals to receive c o urse cr edit 8.5 Q 
toward even tual certification : 1-yes 0-not mentioned 
Hov/? (specifyT^ZT ^ - . 

8.6 ParajDisfe^^ Ccd^ed T^ach^/s A^SisVanlr S.6 j2^J^X-^ 

1 -teaching v;hole class 
i\tCOC ©teaching small groups 
' ^tutoring individually 
^clerical 

^contributing to bijultixral component 
^ow ? _ 
[^JLiaison v/ith parents 



8*7 Training for pro.iect teachers and paraiorjDf e^^j^onalB^JL^ gjygn. 8.7 A / ^ 

(mark all that apply) A for teachers B for aides B /. £ 

0- 'Hot specified 

(p-University facully 

2- project*s lias tor Teachers ^ 

3- project's teachers 

A-other (specify) • ^ HL . 

(J^rAe.w\\*«crs 6t pro^£.c-i: <stuvt no. % 

8.8 Humber an d Prop ort ion of personnel giving t eacher training. vho 8.8]^^4f. 9^ 

ars^: ^™ ~h5 

1 - bilingual 

2- bicultural * 

• 3-N-SiT (specify background) ^ 

8^ Tj:fflini ng:. is provided: 8.9 _ j| 

^/during a summer session • 
^5during the acadeiivic year 

3- other (specify) 

8.10 Szte nt of traini ng : 8,10 A^. J..— 

1 - — - 2 (indicate no. of hours) B5".^Jj — 

iSn^approxiiHately eouivalent to a 5 ._JL„. veeliy ^ 

oollego course 6 monthly 7 

2- more t:ian one course 7 bi-monthly 

3- less than one course-^ ' , i -r^ « kBUmt^^ 

4- other (specify) A^!?^!?^^ JjO «> ^ Kf ko^ = 3 ^^^€S te T 

no. % 

8.11 Hunber and Proportion of teachers e.ttendin£. training: 8.11 ./J?^ 

OTX if specified descriptively, indicate: 
0-not specified 6-most 
^100^ 7-many 
^i-jiiore than 75^ 8-fe\/ 

3- 50-74^ 9-other (specify) • 

4- 25-50J'5 

5- 1 -2ii^ 

9.0 TSACilERS' ATTITUDES 

,.1 Tsao.... .atti tudes are ..se^sea: all that a^ol.) • 9.1 A. ^ 

0- not mentioned 

1- to N-SIT language or diale'ct 
/5^o N-EMT students - expectations of achievement 
^-y-to N-aiT culture 

4»-prior to pai*ticipation in bilingual ;jroject 

5- after project training 

6- after participation for a period of tiiie in project 
^through a cjuestionnaire 



ERIC 



Q ®Dther'(spec*ify) ky i' clt^O f'OL jtf 
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IL4,4 JOB DESCRIPTION-TEACHER A<^<^I<;tamt ' • 

The specifications for teacher assistant for this project are as follows; 
1 1.4.4. 1 Teacher Assistant 

11.4.4. 1. 1 Perform aid functions in 
Spanish and Engljsh 
needs to be bilingual. 

1 1.4.4. 1.2 Develop a feeling of empathy 
for the students assigned 

. under this project. 

11.4.4.1.3 Pcfforn teacher assistant functions 

as assigned by teacher. ; 

II. 4. 4. 1. 3. 1 Perform small group v/ork. 

II. 4. 4. 1. 3. Z Perform individual work* 
with students. 

1 1. 4. 4. 1. 3. 3 Perform paper corrections. 

11. 4. 4. 1. 3. 4 Perform administrative 
duties. 

II . . 

11. 4.4. 1.4 Perform community functions 

1 1.4.4. 1.4. 1 Perform home visitations 



11.4.4.1.4.2 Perform project comnunication 
functions. 

1 1 .4.4. 1 .4.2. I Perform group comunication 
functions. 

11.4.4. 1.4.2.1. 1 Per fern group meet i no 
functions. 

1 1 .4.4. 1 .4.2. 1 .2 Perform group newsletter 
functions. 

1 1.4.4. 1.4.2.2 Perform individual communication 
functions. 



'1t).0. STAFF PATTEl'ilS 

10.1 Staf f pa tte x-ns; (narl: all that appljr)ia.2 Staff; 



Qcnot specified 
Qpteen teaching 

2ccluster teaching 
Q/shared resource teacher 

^-other (specify) 



^^•^ /^yage^ nuib er of pu pils r}er^ clr^ss ; 
0-not specified — ^ . 



10.1 
10.2 



^fbilingxial teacher 

2/SSL teacher 
^bilingual coordinator 
k^aides or paraprofessionals 
consultant psychotherapist jx 
or guidance counselor Q6V^5 t</lT"^C^ 
6-otlier (specify) ^ " 



10.4- Average nimber of aide_s_ .or paraprofessjjma^^^^ per^ clas^: 
0-not specified 



10.5 A7.^y^sg^jasA)3.eALi^ 

grpfes.3ionalp) ^ pe y pj^as : 
0-not specified 



. .(or. paxa- 



10.3 



10.5 



30 



CjD-individuaily 
vS^in sraall groups 
0-not specified 



10.6 Sp^j?ial aide to pupils hayinjgjn^^ 
i^^iven: 

by: ^teacher 

^special remedial teacher 
^par apr of es s i onal 
j-parent tutor 
t-older student tutor 
(0^peer tutor 

9- not specified 

10- no special help given 

11.0 INSTx^UCTIOxm COliPONEI^IT - DUl'iATIOlT iiilD EITaiT OF BILINGUAL COIIPONSNT ^. 



10.6 If ^ 



11.1 Duration of Bilingual Education (policy) I 



II 



IIi 



iS DOli 



(inarlc all iJiat apply! 

0- not specifd.ed ho\7 long 

1- as the alternative language of learning 

f-or as long as desired ^ 

2- as the jciediiEi of instruction for special 
subject riatter (e.g. cultural heritage) 

3- only for the length of tiiae necessarj^ for _ 
the acquisition of sufficient English to 
perjiiit learning of acadenic content at an 
acceptable level in English . 

I to de^^^Up tkoa*. skills and cpmp«.Tev>cift^ tt a: 

11.2 koXiSany^years. do^^^^^ optimal for instruction 11.2 K S 

?P?, Jl--i2^1„£?pup. tlirpu£li ll-afflaa^^e. cpntim^^^^ " 

0-not mentioned 

if for a particular nuraber of years i 



11.1 I 2i 



^ 2 3 A 5 



7 C 



10 1.1 12 



(if specified in terns of a condition, please state it - 
f 'Iv"^^ ^ ^^^^^ begins learning in il-EtIT and English in Pre-K, 
N-SilT instruction should continue -through high-school") 



0-not specified 

10.4. M[erage^vmb^^ 10.4- i 



0-not specified 

10. 5 Avg?agfeiia»lbjg^ Piiipp ixai paxa- 10.5 . 

prof es3ipnj^.gl per, ^clas : 

0-not specified 

10.6 Spjecisg aide jx)^ hayinii: most difficulty^ in^ear 10.6 ^/ ^/^/^^^ ^ 

is^^i_vens ^ 
r2)-individuaily by 5 teacher 

(gAin sioall groups Ar special remedial teacher 

0-not specified (p^paraprofessional 

^^parent tutor 
^•older student tutor 
(^peer tutor 

9- not specified 

10- no special help given 

11.0 INSTiOTIONMi COIjPONEHT DU:JVTI01] .UID SITSIT of BILIim\L COJIPONENT )C^ico 

11.1 Duration of Bilingual Education (policy) I II Hi 

R-aCT langua g e, yill. be n iaintained in, P_r Q^yi^,* IE DOK iil DOh ii iiOil 
(mark all that appljr) MEtiT ISI-iT tElil 

0- not specified how long 

1- as the alternative language of learning 
for as long as desired 

2- as the mediiiii of instruction for special ^ ^ , . . v . . 

subject Liatter (e.g. cultural hei^itage) 

3- only for the length of time necessarj' for _ _ 

the acquisition of sufficient English to 

periiiit lioarning of acadenic content at an 11.1 I , 

acceptable level in English . i / .^fc. 

f to^dftue^Up +Ko»<. skills an6 compcTevNCiQjS \ f\ n. ^JL_ 

11.2 liov^ Biany^years^ ^oe?.,2F92^9X.^^?^^P. 2-§. o^A^Pal* ^P?- 11*2^ ^ 
fPi-''. ?l--J5?LS^"^^^^ ."tj^PP-^^^. K'^SiiT.lan.gua^^^ continue? 

0-not mentioned '1 

if for a particular number of years t 

1 2 3 4 5 6 7 8 9 10 n 12 13 

• (if specified in terms of a condition, please state it - 

e.g. "if a child begins learning in il-IiiT and English in Pre-K^ 
K-EIIT instruction should continue -through high-school^O 



Duration of Bilingual Education (in practice) (ikrk all that apply) 

11*3 Second laii^age learning:, is, intrpducea in which grade: 11.3 I 

code: ^"^^K.X lif no'lSilf) II 7 

13= 1^ ^ ni.,X. 

for each grou-o II. A. Pre-I; K 1 2 3 4 5 6^ fe) 8 9 10 11 12 
I i:-E DOh * ^ / _ 

iiEDou ' ; , y 

«Vu.v\cViov> \r\ A 6oc.ie.{y Uilntr*. pre.i^ow%i no.^'f , 



. MISSION STATEf-iEHT 

Bilingual education Is Instruction In two languages and the use of these 
two languages as media of Instruction for any or all parts of the curriculum. 

The Calexico Intercul tural Design, hereafter referred to as CID, Is a 
bilingual education program designed to meet the specific educational needs of 
pupils in Grades 7-9 who have little or no English-speaking ability and who 
come from environments where the dominant 'language Is other than English. It 
is also designed to Involve pupils In the same grade levels on a voluntary 
basis who are already partly bilingual but whose main competency Is English. 

The primary objectives for the students In this target group Is to deve- 
lop those skills and competencies In English and Spanish which will enable each 
individual to function in a society whose predominant language Is other than 
his native language. 

Social Studies will be the vehicle uti I Ized to instill an acculturation 
pattern In the .target group of students, with such areas as' the basic study 
skills. History o"^ the United States, World Geography, and the California 
State requirements. These will be taught bl lingua My. 

The Language Arts will include sequential Instruction In speaking, read- 
ing, and writing English and Spanish. 
Sub-Objective; 

In order to achieve the above, the CID will be able, via an educational 
and financial audit, to submit evidence that: 



1. Measureabfe learning gain In a target staff population Indicative 
that behavioral change has taken place during the course of staff 
training as measured by agreed upon pre and post-test behavioral 
performance objectives; 

2. The performance requirements of all logistical considerations 
relating to the project have been metj 

3. The financial PPB model of cost analysis and accounting has been 
successfully employed in this program; 

' 4. AM performance contracts with Internal staff as well as those 
. . sub-contracts for the provision of outside technical assistance 

have been fulfilled as measured by specific work statement criteria; 

5. A wide variety of community resource personnel have been actively 
Involved In the planning. Implementation, and audit phases of the 
project as evidenced by response Indicators specified by the design 
requirements; 

6. A dissemination network has been set up, maintained, and monitored 
as to Its effectiveness via response gest questionalres sent to re- 
ceivers; 

7. LAP (Learning Achievement Packages) Instructional materials have 
been designed and tested according to criteria agreed upon during 
staff training sessions and as specified during the educational 
aud ft. 

A series of charts have been developedto simplify this year's evaluation. A 
great amount of pertinent data Is not available due to the time constraints Imposed 
by the evaluator. This data will be collated and disseminated in the final report 
and the report of the audit team. 



The Calexico Bilingual Program is funded 
by Title VII of the Elementary and Secondary 
Education Act for the 1969;70 school year. 
The Calexico Intercultural Design, "f r^"®^ 
referred to as QD. was named after the 
Sponish Epic poem. 

"Make it unique/' "make it different/' 
"make it innovative" . . • unique, different. 

• innovative are words educators hear from 
all comers. These are the watchwords of 
current, curriculum development and those 
of us who have undertaken such develop- 
ment have found ' ourselves respondmqr^ 
these words as mandates The times n^m 
to be so enamored with the new tha it 
becomes virtually an imperative lor the 
present. 

•The Calexico Bilingual Project is basically 
a program to enhance the chances of sue-, 
cess in school for the bilingual student. The 
goals and objectives are spelled out in cle- 
toil in the Introduction and ' mission stale- 

• ment" of the official project proposal, tx- 
cerpts from the proposal will serve ^e^ 
describe th.* new program for bilingual 
students in Calexico. 

The acUvities within the project are 
designed primarily to improve the educa- 
tional opportunities and performance ol 
students in grades seven through nine who 
speak Utile or no English. Their ;^ native 
language" will be used as the medium ot 
fnstructlon while at the same time introduce 
them to instruction in the English language. 
There will also be a group of students 
involved whose main competency is in the 
English language. This group will be learn- 
ing and developing proficiency in the speak- 
ing, reading and writing of, Spanish. These 
students are taught as a single class under 
the tutelage of bilingual teachers. A total 
of 180 students are participating in the 
{tfoiect 

There are two classes at each grade level 
beginning at grade seven and continuing 
through grade nine. Thirty .students are 
enrolled in each class* The project criteria 
specifies that approximately two-thirds of 
the students speak Spanish as th6 pre- 
. dominant language, and that a third speak 
English as the predominant language. 



Eighty-seven percent of the students in the 
Calexico Unified School District come from 
homes where Spanisli-4s— the dominant 
language. Because f of^lKe^ proximity of 
Calexico to Mexico, many of tlie children 
in Calexico schools retain ties to the country 
from which their parents came. One of the 
purposes of the project is to brin<; to the 
student the cultural and language skills of 
the society in which he is now a member, 
while'at the same time giving him a know- 
ledge of his dominant culture. 

Social studies will be the vehicle utilized 
to instill an acculturation pattern in the 
target group of students in such subject 
areas as the basic study skills. History of the 
United States, World Geography, and thev 
Colifornia Requirements. * These will t>e 
taught bilingually. Language arts will 
include sequential instruction in speaking, 
reading and writing Spanish. 

Six bilingual teacher ore on the teciching 
staff and bilingual aides are provided to 
assist these teachers. Because of the lack 
, of "ready made" materials for instruction, 
the project teachers spend a half day, 
following morning instruction, in the devel- 
opment of social studies and language arts 
materials suitable 'for the bilingual cla-.ses. 
Entirely new materials have to be developed 
• wherein existing materials are not avail- 
oble. On occasions, the teachers translate 
English materials to Spanish and Spanish 
materials to English. 

An intensive in-service training program 
for the teachers is included in the project. 
The Calexico Unified School District is very 
fortunate in that the United .States Office of 
Education and the California Stale Depart- 
ment of Education have realized the problems 
facing Calexico. Most of our students are 
bilingual and We feel that the use of their 
native language as a tool of instruction will 
speed the leaming process. Our ultimate 
goal js to graduate students from our high 
school who understand two cultures and 
are truly bilingual. 

The project is to be expanded each year 
for five years until all grade levels, kinder- 
garten through grade twelve, are included 
and most subject areos of the curriculum 
.taught- in Spanish and English* 




.0 ITns-fr-uci- loncd ComipotnenK 
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_3. 2 PLAN FOR THE SECON'D YEAR OF OrEPATIOr! 

In keeping with the spirit with the proposal submitted to the United States 
Office of Education in May, 1969, the Calexico Unified School District is sub- 
mitting the following modified proposal for refunding. In the original proposal, 
bl I ingua I -bi cultural education was to be expanded vertically in arados and hori- 
zontally In curriculum through a period of five years until grades K-12 in most 
curriculum areas were taught with the bi I ingual-bicultural approach. During this 
second phase of Implementation, it was proposed that curriculum be expanded in a 
modified fashion and that the project be expanded upward into the tenth grade to 
follow those students in the target population who are now ninth graders. It will 
be expanded downward into grades four, five, and six to begin to prepare the target 
population for progress in bilingual education at the higher grade levels. The 
curriculum addition at the tenth grade level will be bilingual biology. In addition, 
the targetipopulation at the tenth grade level will continue to study English Language 
Arts, Spanish Language Arts, and Social Studies taught within a bilingual matrix. To 
the ninth grade curriculum, the CID wilLadd Algebra I to be taught within the bilin- 
gual matrix. It is necessary to add biology and algebra to the existing curriculum 
of social Studies and Language Arts in order to accomplish one of the nost important 
unstated obj^ctivus of bilingual education. That objective is to assurb, within the 
constraints of tine and skill, that youngsters from the target population will be 
able to me'-.;- the requirements of the Calexico Uni fled School District and the State 
of California for graduation. In order for a student to receive a high school diploma, 
ho must Include in his high school program world history and geography. United States 
history, American govornnent, first aid, drug and narcotic education, driver education 
ERXC'"^^' '''°'°9y/ English. 



The second phase of 

Pnase of the program development nro„ 

^"tinuo ,„ t„c. second vo„; -' '° ' ' to 



The second phase of tne CIO iunlor h- k 
t^e. s.e .nne. .s r,r.. ' -^'-e ,„ 

»n, con.ndo to .e r^fL j^^^ — s 

rerined and aDolfeH +u 

- -n. end e,,.. ,.des „,t. tl con • t.""^ ' — ^ " 

^P^-sh Ung„a,e s.U,s. °' '-*-^>- English and 

The teaclu-Ag-learnlng situation in the , 

- — 0"S a. .,..d. ,„ I c r " 

- - self-contained class™. I3 al " ^ -ept 

-P"V. T„e CI. accepts the validit, 0,^', ^ "^"^""^ ^^"^ 
encouraao th-. ■ ■ -phi I osonhv • u 

- — alnec class.. :Z ^ ^ 

-„d Phase ct de.lop.nt In.l j;,', ^r^'^"'"" -"-^ 
o, t;,ose .raoos. Tho C,-^ 

"^^-•-;-----^::r::c::t:::'-::^^-- 

°' '^"glish Unguane ..ts. SpanTITr— '""^^^^ -eas 
throdgh JFx- - 'ih '^='?.'^iii."3-9e Arts, and Social studies for . 

9" SIX. The remaining part of tl,e • - ' ■■ ' ..'""^ Sr^"^^ four 

'-^o that language „h,ch see., ™st a„ '"^ ^^^^^ ' 

— ^o:::::;::: 

the „e.can-.erican students l ,7 ^ ^^^""^ '"'^^-^^ 

language deve/op.ent in English 



f 

■I (ITo) 
I 

I . ^ 

■ tages o, solf-contalna. , ' "^''^^ t° "« -tain the advan- 

conta.nec classrooms, the second phase of CD „ 

tea™-teach,„, ,„ ^a „„,.aded s-.t.at.o„ at ..ade ""''^ 

="ow for the ..ex";;;;;^^ fli!j:f^« '°-Z-L'^a„d s,x. Th,s win 

'lex,b,l,ty of scheduling and staff uti I iza^'"^' 

the CIO and to provide for , '° 

provide for some release time for o,,-^. , 
■»terials development. curr.cdium construction and 

The second phase of rin . • 1 1 

- con r : : -nals 

concept Of assess J hlrrr^ ^^^^^^^^ "'^^ ^ ^ 
•nd the instruction of Enol • h 

of Engl ,sh and Spanish Language Arts ski il. • 
through ten. S""" four 
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4.0 MODIFICATION OF LONG-RANGE PLANS 

In the f trst year proposal for Project CID, It was envisioned that vertical 
articulation would be initiated to the high school as well as down to the elementary 
levels. This would develop a K-12 curriculum by 1974. Current thinking amongst ' 
curriculum project directors in bilingual education indicates a. trenJ- towards 
starting such Instruction as early as possible and continuing such efforts over 
the five year funding period. This does not appear to be inconsistant with the 
desing of Project CID except that the Calexico effort, because it started in the 
Junior high level, must articulate development in two directions. Some. modi f ica- 
tlon of the long-range plans wij I be forthcoming this year in the choice of other 
academic vehicles of instruction. Further modification will be suggested as a 
result of this year's program. (See Figure I and la.) 

The Calexico Unified School District CID Bilingual Project for the 1970-71 
school year will expand vertically to include grades four through ten. There 
will be two bilingual sections of approximately 30-35 students in each grade 
ievel. One-third will be monolingual English, one-third will be monolingual 
Spanish, and one-third will be bilingual, for a total of 420-490 students. 

The elementary progran, grades four through six, will be located at the 
Rockwood Elementary School in which all subjec ts will be taught bilingually in 
a team-teachln^ jTon-gradefll situation. Eight teachers, and four teacher-assistants 
will make u^ two teaching .teams~irtfie'e I ementary level. Each team will have six 
members and have approximately 90-105 students. The coordinating' teacher will be 
responsible to coordinate ail activities for the elementary briingual program. 



• I 




The Intermediate program, grades 7-8, will be located atthe De Anza Junior 
High School In which Social Studies, Enqllsh, arid Spanish will be taught bN 
lingual ty. The staff will consist of four teachers and three teacher-assistants. 
The coordinating teacher will be responsible to coordinate the bilingual program 
for the De Anza Junior High School and the Calexico High School. 

The secondary program,* grades 9-10, will be located at the Calexico High 
School In which algebra. Social Studies, English, Spanish, and biology will be 
taujght blllngually. The staff will consist of four teachers and two teacher- 
assistants. 
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I^xP£ran .at the indicated £rade_level ^ndico.te specific, grade ) 

*00 O' not * £Tades • H Voc, 

code: (if no SIT). specified A ^3 k-^ 7-9 02^12 13-c611cgG training 

111 lirDOIl/WEiiT * ' ™ \S .1 



code; 1>=College or University (Other professional training) 11 .A I ./.O.^- 
li^Federal, State, or Private Vocational Jot training XI J A 

11.5 Second language, \%Qxri^^ t9'?^ ai£lish_dppj^^ At^AepAs, is. 11.5 lo. . 

p2\)jected^ tlrrpugh £rade • -^^^ * 

bb if 0 not grades 
code: no i2iT specified 1^2 3^56789 10 11 (12) 

II aiT ' . J 

\\ N-SfT/E Dom ^^ll . _ 11 . _ HI I 

1 1 • 6 Le ^^iftR their iia t ive language for Npn-aigliAh- dpmiiiant 11.6 _ jL ^ 

stiidents is, projected ttirough grade; 
0=noV sVeTiYiel/Grad^ A 5" 6 7 C 9 10 11 (1 2 




11.7 Tlie amount of instructional time in and thi^ough their native language 

per day for N-SiT students who are N-E dorainant isi ^ Y^ec 

code: O=not specified liFnath s = science ss = social studies j 0 ^ 

11.7 

iiin. per day Total liin. per Subjects taught % of time per day of 

of instmction day of any in native lang. in9truetic& * ^ 

thyough^iJr-ii^IT _,lns.tructim . _ . ti^^cMl 

Pre i:'^ t_ ' 
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11.10 Tlie amount of instructional ti^ne in and tlirough their native language 
for N-2IT students who are English dominant is; 

code: 0 = not specified K.A. = not applicable, no H-EiiT, E don students 

11.10 11.11 11.12 
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2 • ^ ! ] . . 12 . . 
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P^pjected. tkrpugh ^rade.: 

bb* if 0 not grades 
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11.7 Tlie amount of instructional time in and thi^ough their native language 
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»10 Tlie amount of instructional ti:ae in and tlirough their native language 
for H-Urr students who are English doiainant is: 

code' 0= not specified N.A. = not applicable, no H-SIT, E dom students 
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1'1.13 1--?rp^an is^ pne-i^y - only non-English iiother Tongue 11.13 ...j^ti^ 

students '(including N-EIIT-English dominant). En^tlrsh 
' iiother tongue students do not receive instinxction in 

a second language 
0--no Engli sh Iiother tongue students 

2 way SIT learn the secoird^-iangiiage 
11.14 The aiaount of instructional time in end through tlieir second language 
for pupils who are native spealcers of English is: 

code: 0 = not specified N.A. = not applicable, no English liT students 




11. U 

ilin. per day 
of instru.ction 



n5 



Total liiin, per 
day of any 
instruction 



11.15 

Subjects taught 
in second lang. 



• • 1 * 
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throu^li N-i3iT 
. rrek ' " 
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.9. 



11*17 lyspd^pr, sjeparate lajogiiagjB. usage. by_^ .teacher a^id/or aide 
in tlie classroom (raarl: all "that apply) 



0- not specified 

1 - languages are never minced by either the teacher, aide or the 
^pupil in any one class period; only one language is used, 
^the second language is used exclusively by the teacher, aide 
^->and pupils during at least one portion of the school day. 
\3-/the teacher uses one language exclusively within a class period; 

pupils. are allowed to use either native or second langTiage, 
4- the teacher uses only one language; however, the aide or para- 
professional uses another during tlie sa:.ie class period: students 
^^lay use either. 

(j^he teacher reinforces ajf^ conversation initiated by the child 

thrcagh the use of whichever language the child has used at the time, 

6- constant switching froa one language to another by teacher during 
lesson. 

7- the teacher uses English and the paraprofessional then translates 
the saiMe material for II-aiT pupils. 

8- otlier (suTiCaarize) 



12.0 ilETHODS OF SECOND LiUIGUAGS TSACHIHG 

(ikr!: all that apply; some projects nay use a combination 
of methods) 

(j/ARd^Prlr-Raj^ habit sldlls or behavioral approach. Snphasis, 
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11.17 lljsed^ pr^ s^ePA??Ap, iaj\£3^£iB- Psa^L© by. ."teacher SJid/pr .aide 
in tlie classroon (laarl: all that apply) 



11.17 ..-/l/.^ 
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. 7 
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•not specified 

'languages are never ni^ced by either the teacher, aide or the 
pupil in ar^ one class period; only one language is used, 
the second langiiage is used exclusively by the teacher, aide 
<and pupils during at least one portion of the school day. 
.he teacher uses one langioage exclusively within a class period; 
pv^ils.are allowed to use eitlier native or second language, 
•the teacher uses only one language; however, the aide or para- 
professional uses another during the saiie class period; students 
^y use eitlier. 

he teacher reinforces any conversation initiated by the child 
through the use of \;hichever language the ch:,ld has used at the time, 
constant sv/itching from one language to another by teacher during 
lesson. 

the teacher uses English and the paraprofessional then translates 
the saiie mterial for 11-3 IT pupils, 
other (suimuarize) 



12.0 rETHODS OF SECOND LiUICUAGE T2ACHIHG 



(iiar!: all that apply; some projects nay use a combination 
of raetliods) 



0 



lyAudip-nng^ habit skills or beliavioral appi-oach. Snphasis 
on cororiuni cation. Includes contrastive analysis of sounds 
(units) in both languages by teacher and students, student 
repztition of tapes and/or fluent teachers' model sentence 
patterns until responses are automatic. Structiiral drills and 
dialogues ai^e systematically presented. Includes direct as- 
sociation between object and word in second language in a 
sequence of patterns learned in complete sentences. Inductive- 
generalizations drawn from examples. 



2-|Transfpr;iat^^^ apprpagii 

Acqiiiring an understanding of the structural patterns or 
gramimtical rules of a langua^-e. 



C.Hi 



er|c 



page 12 

2a-inductive -generative approach: through listening to coimunication, 
perhaps o£ peers^ and attempting the new language in sit\iations which 
call for the student to generate sentences - test his understanding, 
(the way native language is acquired) 

Includes direct association betv/een object, picture or action and 
word, in second language. ^ 

2b-<leductive . - the cognitive code approach: through initial formal 

study and analysis of gramnatical structures, then applying them through 
examples, i.e. ans\jering questions, or transfonidng affimative sentences 
to negative, declarative to interrogative, active to passive. 

^'ArariLiar - Transl ati on Ilethod 
^^-^ormal study of rvdes of grammar and translation from first language 
to second. Eiapliasis on reading in second language rather than \ising 
it for oral communication. 



13.0 DClilK/JIT AND SECOND MTOUAGE SKILLS SEQUENCE 



AL-H^ Language Skills Sequence 

(^Audiolingual riethod: listening, spealcing, reading and writing) 

I II 
Non Eng dom Eng dom 

stude_ntg_ students 
A in dom B in A in dom B in 
lang second lang second 
lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 

13.1 Second language listening-speal:ing 13.1 

skills are learned: IIB^J! 

1 - concurrently with ioninant lan:,*uaGe 

listend^g-spealcing skills ^ l/S^^ 7 

2- af ter a specified level of compe- 
tency achieved in listening-spealdng 

^skills in dordnant lanc:uage S*^ e. Yf^^w 

^3^ specified period of time after t O 



listening-spealdng skills in doninc^it 
lan^p-ft taught ^ 



* 13-2 lA^^l^ 

13.2 ALii sequence followed: IB2^J^ 

1 -Listening-speaking proficiency Jl ^y 4| % ^ 

>?^precedes introduction of reading , .^^^ ^^Afl^ 

(2^::eading is taught concurrently / / / y 

with listening-spealcing sldlls .x. ^ P ti7 

^^eaming to read overlaps learning y | 7^ 

of listening-speaking skills .i/ jZ. jZ,. ^iZ 6 7 

^^There is some overlap bet\/een 
learning to read and to wite 

13.3 Listening-spealdng proficiency 13.3 ^KJ^J^ 



determined by: 



ib:xj?: 

Q l-iaeasure of listening-spealcing 

ERIC proficiency .V^ 4/ . 

""8" 2-informl assessment by teacher JZ. . .-W: 



to negative, declarative to interrogative, active to passive. 
/^"^3^ram iar - Tranglation Itethod 



Fonaal study of 3mles of grammar and translation from first language 
to second* Einplmsis on reading in second language rather than using 
it for oral communication* 

13.0 BCllIN/ilT AKD SECOIJD L/JJGUAGE SKILLS SEQUENCE 
AL-il^ Language Skills Sequence 

(^Audiolingual iiethod: listening, spealcing, reading and writing) 

I II 
Non Eng dom Eng dom 

stude n ts students 

A in doia 3 in A in dom B in 
lang second lang second 

lang lang 

0 = not specified 

(Use not applicable (n,a#) if project has no Eng. dom. students) 

13.1 Second language listening-spealring 
sl:ills are learned: 

1 - concurrently with ioninant lan:,-uace 

listening-speaking skills 7J^^ 7 

2- after a specified level of compe- ^ 
tency achieved in listening-spealcing 

>-2y^skills in dordnant lan:;uage ^ ^ ^ V 

C^y^ specified period of time*- after ^ 

listening-speal:ing skills in doninc^it ' ^ Ct — c 

languaf?« taught jX^ 



13*2 lA a 

13.2 AOI sequence followed: IB Zjt 
1-Listening-speaking proficiency IIA JL. ^ y 

^precedes introduction of reading _v.. ^ IIB a. i < / 



CSrlteading is taught concurrently 



with listening-spealcing slcills ^ 
(3^Leaming to read overlaps learning | •'j 
^of listening- speaking skills l/ \/ iy ' / 



.iZ ^ ^ .j/ 

learning to read and to write ^j/ ^i/ 



w^.***ig-spea::ing 
(U47heTe is some overlap between 



13.3 Listening-spealiing proficiency 13.3 lA A^^f 

determined by; ^ IB. 

1- iaeasure of listening-spealcing ' IIA]_>^S 
proficiency IIbI?/!?^* 

2- ii£fornal assessment by teacher ^ 

13*A Second language reading skills 13*4. IB I 

^,.^8 learned: IIB. I 

/^'T^oncurx^ently with learning to read 
^-^in 'dominant language 

2- ^f ter a speclfiea xevel of dominant 

language reading competence 

acliievement 

3- a specified period of time after 
learning to read in dominant language 
(e.g. a specific grade) 

^.-before learning to read in dominant 
language , * , 



V 




INSTRUCTIONAL COMPONENT 



ENGLISH LANGUAGE ARTS 
5.5 MONOLINGUAL SPANISH (7-10) 
PERFORMANCE OBJECTIVES 
5.3.K From baseline positions of mean pupils performance in Grades 



7, 8, 9, and 1*0 established during the weeks of Sept. 27- 
Oct. I on the Nelson Reading Test and the Calcxico oral- 
aural English Test administered to all monolingual Spanish 
speaking pupils In the targe population, such pupils v/l I.I 
demonstrate a statistically significant increase in test 
scores on the same tests administered during the week of 
May 10-14, 1971. Statistical significance wl 1 1 be determined 
by t-test from frequency distributions of raw scores. 

PROCEDURES 

Using a curriculum based upon objectives such as the 
fol lowing: 

100^ of the students v/ord-recogni tion ability will have 
shown Improvement as measured by teacher-made pre and 
post tests. 

7555 of the students will show a year's growth In reading 
comprehension as measured by the Nelson standarlzed 
reading test. 

75% of the students will demonstrate an Increased in 
reading as manifested In each student checking out 
— at least one paperback from the classroom library on 
their own accord. 

Teachers will develop curriculum based on similar objectives 
In order to achieve the performance requirement. 



46 

INSTRUCf lONAL COMPONENT 
5.4 SPANISH LANGUAGE ARTS - BILINGUAL AND MONOLINGUAL ENGLISH (7-10) 
PERFORf^lANCE OBJECTIVES 

5.4.1 From baseline positions of mean pupil performance In Grades 7, 8, 9, 
and 10 established during the weeks of September 27-October I, 1970 
on the MLA, Form MA^ to all target pupils will demonstrate a statis- 
tically significant Increase In test scores on Form MB of the same 
test administered durinq the week of May 20-25, 1971. Statistical 
significance will be determined by t-test from the frequency distri- 
butions of raw Scores. 

PROCEDURES 



5.4.1.1 Using objectives such as those listed below, the teachers 
will Instruct all students In the target population In the 
Spanish Language Arts. 

755? of all students with 100^ accuracy will be able to 
Identify, recite, use, and write: 

(a) present and past participles 

(b) shortening of adjectives 

(c) object pronouns (16, la, los, las) 

(d) personal pronouns 

(e) most commonly used affirmative and negative 
commands. 

(f) comparative and superlative forms of adjectives 

(g) the use of the Infinitive with object pronouns after 
( prepositions. 



As measured by teacher-made oral test, written test, and 
teacher observation. 



9055 of all students will be able to write with ease a dictation 
exercise In Spanish based on previously studied materials from 
the Spanish textbook as measured by the teacher. 

-805f of all students will be able to read a magazine or newspaper 
article In Spanish and be able to state In Spanish a brief sum- 
mary of the article both orally and written ad measured by the 
teacher , 

75% of all students will be able to write a 1,000 word essay In 
Spanish on a topic of their choice as measured by the teacher. 



1 



Teachers will develop a curriculum based on similar objectives 
In order to achieve the performance requirements. 
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INSTRUCTIONAL COiMPONENT 



SPANISH LANGUAGE ARTS MONOLINGUAL SPANISH (7-10) * 
PERFORf-IANCE OBJ ECT I VES 

5-5. 1 , From baseline positions of mean pupil performance In 
Grades 1, 8, 9 and 10 established during the weeks 
of Sept. 27-Oct. I, 1970 on the MLA from MA to all 
target pupils will demonstrate a statistically 
significant Increase In test scores on Form MB of 
the same test administered during the week of May 
20-25, 1971.^ Statistical slgnif icance wi 1 1 be 
determined by t-test from the frequency distribu- 
tions of raw scores. 

PROCEDURES 

5.5.1.1 Using objectives such as those listed below the 
teachers will instruct all studentsJrM-he 
target population in the^TpSTrTsRTTanguage Arts. 

Conjugate in "present" and "past" tense -fhe 
10 most common verbs (including the verb "to 
be") with 90J5 accuracy as measured by a teacher- 
made test. 

Spell correctly In Spanish a minimum of 15 of 20 
vocabulary words selected at random given orally 
to be written In Spanish. 

Translate an English written paragraph into Spanish 
with 90^ accuracy in structure as measured by 
performance. 

Given a list of twenty verbs derived from Ser and Estar, 
90% of the students will correctly mark with "S" or 
"E" 90^ of these verbs to indicate the infinitive form 
from which it was derived. 

Teachers will develop curriculum based on simlLar objectives 
In order to achieve the performance requirement. 
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:iage 13 



Non Eng doa 
stud ent s 
A "B 
dom second 



II 
Eng don 
fituden ts _ . 
A . B ' ' 
dora second 



lang lang lang lang 



13.5 Tieading is introduced: 
A*individually, when child is ready 

or at a specific time during grade: K 

1 
2 
3 

13.6 Tleading readiness is determined by: 

1- test of reading readiness 

2- informal teacher assessaent 



13«7 Grade level reading is expected: 

1- in first grade ^ _ 

2- in second grade 

3- in third grade 

4.-in fourth grade 

5- in fifth grade 

6- in sixth grade ^ 

7- other (specify) ' 

13»8 Grade level academic achievement (math, science, etc») in the 
SECOND language is expected: 

1- in the first grade 

2- second grade 

3- third grade 
^.-fourth grade 

5- fif th grade 

6- sixtn ^;,Tade 

7- oth£r (specify) 

U^O IMTEGllATION OF SECOND LMGUAGE LEATJIING WITH OTHER LEARNING: 
(marl: all that apoly) 

I = N.E II = E 
dom dom 



13.5 l A hq 

IB 




13.8 IB h3 

IIB 



U.O I ^^fH 



students 



students 



erJc 



1 -Second language learning is only a sep- 
arate subject for English-speaking stu- 
dents; the second language is not used 
as a inedivsn of instruction for other 
subjt: juG, 



lecond lan^^age learning is both a sep- 
aratt*^ subject an^, also a Juediwii of 
instrmction for other subjects. 



3-Second language lemxing is always in- 
tegrated v;ith the learning of oom^se 
content (such as social studies) or as 
a mediiam of cognitive development. 

(^-Jbademic content taught in the native 
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13.6 'leading readiness is detemined by: 

1- test of reading readiness 13.6 lA. 

2- infoOTal teacher assessment IB_ 

IIA. 
IIB 

13#7 Grade level x*eading is expected: 

1- in first grade 13.7 lA^ 

2- in second grade IB^ 

3- in third grade IIA^ 

4- in fourth grade SI . IIB V 

5- in fifth grade , ^ 

6- in sixth grade 

7- other (specify) . , ^ , ^..^ 

13.3 Grade level academic achievenent (math, science, etc.) in the 13»8 IB ^^\S 
SECOND langtiage is expected: IIB 

1- in tlie first grade 

2- second grade 

3- third grade 

4- *f ourtli grade 

5- fifth grade 

6- sixtn tirade 

7- othc,r (specify) 

U.0 INTEGIUTION OF SECOND LANGUAGE LEATJIIIIG WITH OTHER LEABNING: U.O I ^ 
(mark all that apoly) 11 ^/ ^ 

I ^ N^E II = E ' 
dom dom 
students stvidents 

1 -Second language learning is only a sep- 
arate subject for English-speal:ing stu- 
dents; the second language is not used 
as a raediun of instruction for other 



'^^econd lar^'j'^ge learning is both a sep- 
arate subject and also a mediura of 
instruction for other subjects. 



3-Second langviage learning is alijays in- P 
tegr-^ted vath the learning of course ' 
content (such as social studies) or as 

a medium of cognitive development. , . 



L-y^^^omio content taught in the native 
^language, is used as the referential 
content of second language leaming 
(the same concept taught in the native 
language is taught in the second 
language). 

5- Different academic content is taught 
in tlie second language from that which 
is taught in the native language. 

0-not specified 

6- other (specify) 



/ V 



erJc 
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2. 4*9.0 "Social Studies will be the vehicle utilized to Instill an acculturation 
pattern In the targ^group of students, with such areas as the basic 
study skills. History of the United States, World Geography and the 
California State requirements being taught bl I Ingual ly 

' PERFORMANCE OBJECTIVE : . 
2«4«9«l Project personnel who are assigned to teach Social Studies, under the direc- 
tion of the resource consultant, will continue to develop and refine the 
Soctjal Studies outline begun during the initial proposal developments They 
will construct a LAP to the specifications of the resource consultant. They 
will teach the LAP and evaluate the performance with the resource consultant, 
They«wlll participate In the developmentof schedul ing procedures for the 
target population as evidenced by continual review of dally and weekly 
activities and a changing of scheduling when this Is required by the im- 
peratives of the teaching- 1 earning situation. 

They will cooperate with teachers In the Spanish' Language Arts and English 
Language Arts In programming learning experiences for the target population 
as evidenced by Incorporating language experiences Into the Social Studies 
curriculum. 

Project personnel who are assigned to teach Spanish Language Arts and 
English Language Arts will cooperate with Social Studies teachers jy 
Including In the Spanish and English Language Arts classes appropriate 
materials and exercises* 

All Project personnel will study the acculturation process under the 
direction of the resource consultant and will Increase their knowledge 
of this process as evidenced by thrtr ability to write more precise and 
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iS-.O TPiEAniENT OF CJHILD'S LANGUAGE: ^ 15*0 l A ^ 

Hon Eng. dom. Eng. dom, IB ^ 

sttidonts 'students IIA , ^ 

A -in dom, B 2nd A ^ B 2nd IIB^^L 
lang. lang. 2ng, lang, 

1- The child's language is respected, ClTOl^^'^ 
It is not corrected, rather, all ^ . 

of the child's speech is accepted. C.^*^^^'' 
However, the teacher provides a 
model of the standard language 
aiming to\^rd child's eventual 

control of the standard form. 

2- The child's language is corrected- 

the teacher points out errors and . / ^ 

demonstrates the standard form. ^^2^ JmH: - 

3- Other (specify) . , . 

0- Not specified ^ 

16.0 iiATETJALS 

16.1 Reading Mater ials*!I^cs 

Reading Materials are: (mark all that apply) 

1 - Linguistically based 
(lierrill or Miami Lingvdstic 

readers, ITA, etc.) 16.1 lA xft IIB 

2- Basal readers , 

3- Dialect readers 

(^Experience charts (stories ^ y 

/^:>dictated by children) ^fJT -^j^ 

16.2^-Ir some reading material is in 

the child's dialect, indicate hov; 

long it is used: ^ 

1- Grade 1 16.2 IKf^jK IIA Ai At 

2- Grade 2 

3- Grade 3 
/V-Beyond Grade 3 
0-not specified 

16.3 The foll(|^ng are techniques and materials used for second language learning: 

O-none specified " ^ 

(T^pattem drills J_ -X * 

^-dialog meraorization 

horal repetition 3 ^ 




songs 

tprccra:,ned instaniction |LctKa«MU||\^i4^r< -41 

stories_read to children vj 0 ^ JSL 



^ AUDIO VISU.\L AIDES 
C^fiLtis, filr;.strips 7 

S-flannel or magnetic iX)ards 

?-realia, graphic displays , 

|re cords, tapes 10. 

Glistening centers JX XL 



aiming 

control of the standard form. 



2- The child's language is corrected- . 

the teacher points out errors and ^ / v 

demonstrates the standard form. .Jl ^.tsr --^gr 

3- Other (specify) 

0- Not specified 

16.0 iIATETJALS 

16.1 Reading Materials-Types 

pjeading Materials are: (mark all that a;^ply) 

1 - Linguistically based 
(llerrill or Miami Linguistic 

readers, ITA, etc.) 16.1 lA xft IL- IIB 



2- Basal readers - - — . 

3- Dialect readers - 

(^E:q)erience charts (s'oories ^ y 

/-::r>dictated by children) ^fJT — ^ vJ^ 

l6.2S!r some reading material is in 

the child's dialect, indicate hov; 

long it is xxsed: ^ . ..a 

1 - Grade 1 16.2 IAjy> ll..JiP 

2- Grade 2 

3- Grade 3 
^.-Beyond Grade 5 
0-not specified 

(?"cs\r>e i'::cl:.c.:.tt „ or. j:.:io -) 
16.3 The following are techniques and materials used for second language learning: 

0-none specified — 

n^pattem drills -L- JL 

^5-diaZog meiiiorization 

choral repetition 

^songs «iL 
?rc-ra:.ned instruction |LAw«4iMtAC^^^^ «a£ 
-stories^ read to children u v ^ JL. -a^ 

^ AUDIO VISU*\L AIDES 

^filns, filr.:strips J_ 7 

8- flannel or magnetic ooards _ 

9- realia, graphic displays ,. 
(j|®records, tapes JjSL 

Glistening centers i I JJL 

Cl 2^ ulti^media approach JL3t^ }Jsr 

EJxperiential • 

13-role playing 

H-puppetry 

1 5- experience charts _ 

16- prlmary typewriter _ 

^^leaming through direct experience \ 1 / 7 

with materials e.g. Montessori 
l6-activity centers-chosen by child , 

19-other (specify) 

Learning outside the classroom: 
field trips ^ 
\ suggested TV programs £i 
%thor (specify) . 





0 
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*l6i4 The sources of Non-English materials and textboo .s are: 16^L ^f^f^p % 

(mark all tb.t apoly) liTii 

0- not specified r^f f I 

1- are ypitten- native spea!:ers of that language 

2- comme* ^ially prepared and published in co\antries where 
N-E is the native language 

S-developed by the project's own bilingual staff 

4.~developed by the staff of another bilingual project (specify which) 

5- ^eveloped in ccnjenction v/ith project parents 

6- developed by or with members of N-3dT comm\anity 

7- are culturally appropriate for N-E culture 
(specify how this is determinrd) 

8- are cross cultural 

9- commercially prepared and published in the U.S. 

10- are translations of U^S. texts 

•31 -are coordinated with material? used in the regular subject , 

curriculum 
12-other (specify) 

16.5 The specific bilingual/bicultural materials used in the language^ 16 > 5 1 
componont are: Ju,H»»^n*3 Pro ^ r^mvw cdl A>4 { 

0- not specified TK< ft^cd US )/Si-<^ %i[ir.€,yj.[C 

1 - xerox attu,ched-page and document J ' ^ rt* ^\ 

17.0 STUDENT GROUPING ■ A 1 0. U 



17.1 Student grouping; mixed or separated into dominant language 17>1 \ 

groups: (mark all that apply) 

0-not specified 

P upils of both linguistic groups are : 
pnU-ways mixed for all learning 
S?-mixed for language learning 

3- ^ixed for some academic subject learning 

4- miyei for non-academic learnings art, mup-'w, gym, health 

5- separated for native and second language 1^ arning into 
dominant language groups 

6- separated for most academic .subject learning into dominant 
language groups 

17.2 Students are grouped for language ^nsti?iction: 17>2 
(mark all that apply) A-more tlian the time B .Less than |- the time 

0- not specified 

1 - total class ^ 

2- 3mall groups (specify size) ^ 

3- individual instruction ^ 

17.3 Criteria for grouping: Stud ents O \ ^ 
0-not specified I Non Eng II Eng dom ^lEng dom 

dom 2iT NEiL 

1j-by age 

native language ^ 




-by dominant language 



4-by language proficiency />^u€-rO^I\ 
(ex. level of reading skill) ^^^^ %X Kji • 1 • 4... ] 

n.a. not applicable ' U A. « • H ^ 



(no E.dom/Narr) 
18.0 TUTOrJNG 



O Li 



>y<^lh r^mvv\ €,a ^ CA.a i >%jt 

L 1^ P- Laioam.4.<( a 



(specify how this is detennined) 
8-are cross cultviral 

S-comercially prepared and published in the U.S. 

10- are translations of U.S. texts 

11- are coordinated vdth materials used in the regular subject 
curriciilicn 

12- other (specify) 

16.5 The specific bilingual/bi cultural materials used in the language^ 16.5 L 

component are: >yu.lh'»4h*3 r^vAyv\Ca ^CA>4i»%A 

0- not specified 

1 - xerox attached -page and document 

17.0 STUDENT GHOUPIMG ~— f-^^^^i^^^^^ ftlcKo-^ej 

17.1 Student grouping; mixed or separated into dominant language 17,1 \ 
groins: (niark all that apply) 

0-not specified 

Pupils of both lingxiistic groups are ; 
/T^ialvays mixed for all learning 
SS-mixed for language learning 

3-Biixed for some academic subject learning 

^HBixed for non-academic learning; art, music, gym, health 

5- separated for native arid second language learning into 
dominant language groups 

6- separated for most academic subject learning into dominant 
language groups 




ERIC 



17.2 Stvidents are grouped for language instruction: 17.2 \ ^ A |^ 
(mark all that apply) A-more tlaan the time B Less than -g- the time 

0- not specified 

1 - total class ^ 

2- small groups (specify sisse) 

3- -individual instruction ^ 

17.3 Criteria for grouping; Students 0 1 ^ 
0-not specified I Non Eng II Eng dom ^lEng dom 

dom S2IT NaiT 

Vby age 

native language ^ 

3-by dominant langtoage ^ | 



4-by language proficiency XI C T OL I \ 

(ex. level of reading skill )_^£|'f^ .jut^ L/f ]r 1 • 1 • / 

n.a. not applicable U V> • * « ^ 

(no E.doLi/NaiT) , ' 

18.0 TUTOniNG 

118.1 StTodent Tutoring is: (mark all that apply) 18.1 3y H 

no-no t mentioned ' 

0- type iP not specified 

1 - inter-ethnic ^N-SIT student tutors SiT students) 
J-intra-ethnic (lI-EclT student tutors N-3IT) 

ione by older children (cross .age) 
^ ione by peers (same age) 
"5-other (specify) 

18.2 Paraprofessionals or aides give tutoring or instruction as follows: O 311 

0-area not specified 18.2 \ "l ^ q 

Irinter-ethnic (N-SiT aide tutors EH student) C'^l 
(2^n the acqusition of native language skills 
^^in the acqusition of second Isinguage sl:ills 

^^n other academic subjects - ^ 1. J 
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18.3 Parent tutoring: (nark aU that apply) 18.3 N)0 

no-not mentioned 

0- iype not specified 

1- inter-etlinic parent tutoring is used 

2- intra-ethnic parent tutoring is used 

Parents are trained to become tutors for their children: 

3- in the home by a home-visiting teacher 
4.-in an adult education component 

5- in school through observation and guidance of teacher 

6- as parent volunteers who tutor dxiring the school day 

7- naterials are provided for use in home by parents 

8- other (specify) 

19.0 CURRICULUM PATTElU'IS 19,0 3^ 4; ^^ ^^i 1^ 

The. s_tated curriculum pattern of the bilingual pro.iect ; 
1-accept for inclusion of N-Elff instruction the curricixLum is 
otherwise typical or regular, for this state. 
There are other modifications whithin the cuiriciJ-imi of the 
biling\ial program which differ from ti-aditional, tynical cxirri- 
culvm such as: (mark all that apply) 

2-a non-graded classroom: pupils of different ages are 

grouped together during part of the school day 
(^jlClexible or modular scheduling 
^Tiall group instruction 
^^iLndividualized learning 
:>-open classroom 

7- guided discovery and inquiry 

8- a cvirriculum which is both child and subject-centered 

9- others (specify) 

10-if the program includes activities which complement 
experiences children encoxinter in the home, community 
and through mass media i.e. TV, describe below: 

S e\ f • uov>4-^\ VN A dl ASS r oo 



20.0 COGNITIVE DEVELQPilSl^T 
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20.1 Cognitive development in early childhood grades is fostered tlirough: ^ 

0- method not mentioned 20.1 f\ * i^r 

1 - structured envirionment rich v/ith materials child can manipulate 
order, compare, match for perceptoial-motor development 

2- non-verbal materials, such as llontessori materials from which 
children can learn sensory discrimination, matching, seriation, 
counting, addition, subtraction 

3- labeling and discussion of concepts related to timc^ space, distance, 
position 

4- labeling and grouping actual objects to learn classification; 
grouping objects with common awtributes and labeling their 
attributes (i.e. colors, sizes) 

5- -direct experience of processes of science through discovery, using 
Tiiaterials rather than text; active experimejxtataori child with teacher •s 

miidi*nce rather thcjx t^cchcr dcionstration. 

6- airect experience of math through discovery rather than instruction 

7- other (specify or xerox) p. no. and document: 



NT) -K-H 



7- znaterials are provided for use in honj by parents 

8- other (specify) 



19.0 CURTJCULIJM PATTYS 19.0 SsH.^sl 



The_ stated curriculum pattern o f t he bilinpual project ; 
1 -Except for inclusion of N-QfT instruction the curriculum is 
otherwise typical or regular, for this state. 
There are other modifications whithin the curric\ilum of the 
bilingual program which differ from ti-aditional, tjT)ical curri- 
culum such as: (mark all that apply) 

2-a non-graded classroom: pupils of different ages are 
^grouped together during part of the school day 
flexible or modular scheduling 
^mall group instruction 
[^;:?!Lndividualized learning 
D-open classroom 

7- guided discovery and inquiry 

8- a curriculum which is both child and subject-centered 

9- others (specify) 

10-if the program includes activities which complement 
experiences children encounter in the home, community 
and through mass media i.e. TV, describe below: 



20.0 COGNITIVE DEVELQPiiSl^T 

20.1 Cognitive development in early childhood grades is fostered through: 

0- method not mentioned 20.1 f\ 

1 - structured envirionment rich with materials child can manipulate 
order, compare, match for perceptual-notor development 

2- non-verbal materials, such as llontessori materials from which 
children can learn sensory discrimination, ma telling, seriation, 
coiinting, addition, subtraction 

3- labeling and discussion of concepts rellted to time, space, distance, 
position 

^•-labeling and grouping actual objects to learn classification; 

grouping objects with conmion attributes and labeling their 

attributes (i.e. colors, sizes) 
5-^irect experience of procesres of science through discovery, using 

mterials rather than text; active experimentation ^j^^^ ^.^j^ teacher »s 

™id..ncc rather then t.-chcr dcr.onstration^ 
b-direct experience of math through ciiscovery rather than instruction 
7-other (specify or xerox) p. no. and document: 

-K-H 



20,2 Cognitive development in later grades (grade A and above) ^ ^ 

0- method not mentioned * - 

1 - specify 01 xerox p. no. and docuident 
n.a.-no grade or letter grades 

Suul'^V^h Series o'f Pi^o^ronrrti^^ 



f 
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21.0 SELF-SSTm: 21.0 Hi 7 ^ ^ 

I i 

stat ed met hods of project coiapjBnenA exp ected t^^^ self-esteems 
no-self -esteem not mentioned as an objective 
0-self -esteem is an objective but methods not specified 
Teacher encourages pupil to verbally express his feelings: 
ti^C^H 1 -through role-pl^^ring 

2-puppetr5'' 

I 3-language-e:q>erience approach: students dictate stories from 

' their ovm experience 

^pbeacher accepts, aclmowledges ideas and feelings 
/^teacher encourages non-verbal expression of child's feelings 
^;Jihrough painting, music, dancingCC^^^^i^^^^^V^*^ Ct^Wo^^wS^ 
(^6^^acher provides experiences in which the various ways that 
children act are accepted by the teacher; their actions are 
, discussed and the children are encom^aged not to make fun cf 
"different" ways 
ryteacher provides experiences leading to competency and 



success 

^ SJteacher provides experiences where occasional failure is 
^-""^aclcnowledged as part of everyone's experience j second 
attempts a^'e encouraged 
9-other (specify)* (xerox or sxiramarise) document page # 

Teacher provides experiences in pxpil self -direction and acceptance of 

rospoMibility, such as: 

(jgypupils act as tutors for other pupils 
^^•puils liave some options in choice of cijriculum 
T^-pupils choose activities from a varieiy of interest centers 

13- older puils participate in currinulum planning and/or 
development 

14- -pupils write a bilingual newspaper* for dissemination to the 

community 

15- other (specify) 

22.0 LEAi^NING STRATEGIES 22.0 



o 



1-The project mentions the following specific Doaminf; strategics 
as important for reaching a particular ethno-linguistic group: 
(specify or xerox) Document and Page no. 

Example; Navajo children resist participation in an authoritarian, 
traditional classroom. An open classroom \/here teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate activi'^es, move about freely or sit in a circle or 
horseshoe rather than sit in rows, has been found more effective. 

0-none mentioned 



■I 



23.0 BICULTU?u\L COliPGNENT 

ERXC 23*1 This program is: 

J-biliixgual alone 

^^bniYimml and h-imiltiirAl 



(AVteacher accepts, ac:a:iowleages laeas 

?5^acher encourages non-verbal expression of child's feelings 
^through painting, music, dancingCCa^^diO-V^T^ Vncv Cc^Kotrwj) 

("^beacher provides experiences in which the various ways that 
children act are accepted by the teacher; their actions are 
discussed and the childx^en are encouraged not to make fun of 
"different" \jBys 

(^teacher provides experiences leading to competency and 

success 

/SJteacher provides experiences where occasional failure is 
^^aclaiowledged as part of everyone's experience; second 

attempts are encouraged \ 
9-other (specify) (xerox or summarize) document page u 

Teacher provides e:q)eriences in pupil self -direction and acceptance of 
respontf^Dility, such as: . 

rtWpup^s act as tutors for other pupils 
n^puils have some options in choice of cuiriculum 
li-pupils choose activities from a variety of interest centers 
13-older puils participate in curriculm planning and/or 
development 

U-pupils write a bilingual newspaper for dissemination to the 

community 
15-other (specify) 



22.0 LEi\imNG STRATEGIES 22.0 — 

1-The project mentions the following specific Icaminf; strategics 
as important for reaching a particular ethno-linguistic group: 
(specify or xorox) Document and Page no.^ 

Example: Navajo children resist participation in an authoritarian, 
traditional classroom. An open classroom where teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in rows, has been found more effective. 

0-none mentioned 



o 



23.0 BIGULTU?u\L GOliPOIlENT 

23.1 This program is: 23 #1 — 

1-bilingiial alone 
^bilingual and bicultural 
3-bilingual and multicultural 
0-not specified as to which of the above 

U-BXi ethnic studies program is included in the bilingual program 
5-art, posters, roalia crafts of both cultures are exhibited in 
the classroom 

language and cultural content are integrated 
other T specify) 
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All pi\^ls who were finally selected were volunteers from the I fst of nomina- 
tions provided through the method described above. Instruction In English and 
Spanish Language Arts and bilingual instruction In Social Studies In grades 7, 8, 
and 9 was begun on September 10, 1969 with a full complement of 180 students. The 
original concept of 1/3 monolingual Eiigllsh, 1/3 monolingual Spanish, and t/3 bi- 
lingual was not obtained In the ninth grade program.. Due to the previous Title III 
Bilingual Program wtiich was strictly for monolingual Spanish-speaking children, an 
attitude prevailed among high school students and teachers to think of the bilingual 
program as synonymous with lower status. 

Genenally speaking, the bilingual program was looked upon by high school stu- 
dents and teachers as an ESL program for monolingual Span! sh-speaktng students. BI- 
lingual and monolingual English-speaking students did not enroll in the bilingual / 
program because they were afraid that the monolingual Spanish-speaking students would 
slow them down and that they would lose out In the subject content and would not be 
adequately prepared to compete with college-bound students. 

Our ninth grade pupils are faced with greater difficulties In school In the areas 
of performance, self-esteem, and social acceptance than the seventh and eighth grade 
students. Jt became necessary to incorporate some activity that would reinforce their 
cultural values and promote their self-esteem. The CID staff instituted an Estudiantina 
to help bridge the cultural and language gap. 

The Estudianti na is a student choral and musical group whose focus of attention Is 
participation and expression of learning through the medium of music. Students would 
learn about Mexican and American culture and history through 'music. In addition, they 
would be learning English through music. This required students to think carefully 
^nd respond emotionally rather than react In a purely Intellectual abstract fashion. 
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4 « * 

23.2 Cx'oss-ciLLtiiral awareness; 23.2 0_ 

If project Ltentions specific values or nodes of behavior of 
^-SIT culture, please suanarizc below: (or attach xerox) 

'fotmd in document ^ ^, page u' 

0-not mentioned 



23.3 1-if project neiitions efforts to decrease etlinocentrisisi in 23.3^ 
either or both groups, describe below: (or xerox-docment page/#) 
0-none mentioned 



23.4. In the bicultural conpenent Icnowledge of the N-HiT cultxire 23.4-^ 
involves (narl: all that apply) 
0-no bicultural component mentioned 
S^>t.^ (T)-Humanistic aspects of culture: ideals and values, literature 
^ (oral or written), achievement of particular people or politcal 

p^'Ci^OyL movements 

I (> \2)' Historical-cultural heritage of the past — contributions to art 

' ^ and science 

3r'Deep^ culture: family patterns and contemporary \/ay of life* 
^^Itemization of surface aspects of a country — geography, dates 

of holidays etc, 
^^W* specific culture only e#g# one Indian tribe 
(oJVarious cultures of sane ethnic/linguistic group (i.e* Spanish- 
spealzing peoples) 

7- A third ciature different from NSiT or HIT 

8- Other (specify) 

23.5 American ctilture is defined: 23>5 _ 

0-not specified 

l~narrowly: primarily Anglo-Saxon orientation 
^2^roadly: etlinic plxiralisn of America — ^multicultural 
/ contributio;is of various ethnic groups discuj?sed 

3-other( indicate document and page nmber for xerox) or 
elaborate in your o\m \;ords 



24.0 COlilUniTY CaiPOKm 

24.. 1 Bilingual libraries are provided for: 2Z..1 ^ 3 



Q-group not specified 
U^prcje 



ject children 

lKIv ^adtalts of the project community 

^nmvmmmm (^teachers 



23.3 1-if project nentions efforts to decrease etlinocentrisin in 23#3. 
either or both groups, describe below: (or xerox-document page/#) 
0-none mentioned 



23.4. In the bicultural conpenent Icnowledge of the K-SIT culture 23. A I ^ 

involves (marl: all that apply) 
0-no bicultural component mentioned 
^e.^ (T[)-Humanistic aspects of culture: ideals and values, literature 
^ (oral or m-itten), achievement of particular people or politcal 

i^OyL movements 
I (> ^2)- Historical-cultural heritage of the past—contributions to art 

I ^ ^ — and science \ 

JSk'Deep' cultiu^e: family patterns and contemporary ^/ay of life. 
^^Itemization of surface aspects of a country — geography, dates 
of holidays etc. 

specific culture only e.g. one Indian tribe 
(^JVarious cultures of sane ethnic/linguistic group (i.e. Spanish- 
spealzing peoples) 

7- A third culture different from NSiT or HIT 

8- Other (specify) 

^ 

23.5 American culture is defined: 23.5, 

0- not specified 

1- narrov/ly: primarily Anglo-Saxon orientation 
^inbroadly: ethnic pluralisn of America — multicultural 

contributions of various ethnic groups discussed 
3-0 ther (indicate document and page number for xerox) or 
elaborate in your ovm uords 



24.0 COiliiUIIITY CCiiPOIIEJIT 

/ 

24.1 Bilingual libraries are pi-ovided for: 2ii.1 f ^. 

D-group not specified 

G^px'oject children 

^adults of the project community 

(^teachers 

Slo-bilingual library not mentioned 

24«2 An ethnic studies library is provided for: 24. 2_ 

0- group not specified 

1 - project children 
^r^dults of the project community 
^^teachers - - • 

no--ethnic studies library not mentioned 
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2.2 REVIEW OF FIRST YEAR'S OPERATIONS 

2.2J The general objective of the first year's program for PROJECT CID was expressed 
In the MISSION STATEMENT as follows: 

■ MISSION STATEMDJT 



Bilingual education is instruction in two languages and the use of these 
Iwo languages as media of instruction for any or all parts of the curriculum. 

The Calexfco Intercultural Design, hereafter referred to as CIO, is a 
bilingual education program designed to meet the specific educational needs of 
pupils In Grades 7-9 who have little or no English-speaking ability and who 
come from environments where the dominant language is other than English. It 
Is also designed to Involve pupils in the same grade levels on a voluntary 
basis who are already partly bilingual but whose main competency Is English. 

The primary objectives for the students in this target group is to deve- 
lop those skills and competencies In English and Spanish which will enable each 
individual to function in a society whose predominant language is cither than 
his native language. 

Social Studies will be the vehicle utilized to instill an acculturation 
patt ern in the target group of students, with such areas as the basic study 
skills. History of the United .States, V/orld Geography, and the' Gal ifornia 
State requirements. These will be taught bi lingual ly. 

The Language Arts will include sequential Instruction in speaking, read- 
fng, and writing English and Spanish. 



ERIC 



• ^ Page 19 

24.. 3 Provision is nade by the school for infoming the parents 2A«3 ^ ^/ ^ 

and coinnimity about the prograri tlirough : (Harl: all tLit apply) U Q il 

0-p.ethod not specified »^ ' 

no-no provision for iiaforaing conimunity 
bilingual newsletter 
4 3Jionolingnal newsletter 
3'Kijevs sent to jnass media, 
4.-if articles included with project, check 4 
►•bilingual fliers sent home • 
►•formal meetings fC^f^^ 
;2^infomal meetings open to entire coimaiinity 
^^.leetings conducted in both languages 
^^V^iome visits 
"^He-other (specify) 

pi4project dii'ector personally involved in prograni 
^-^dissemination, specify how 



2U*k CoEfimunily involvement in the formulation of school policies * ^ u i ^ 

and programs is sought through: 2L.L / f 

0-type not specified 

no-not sought /^-^..^^^ /L ' 'A C tti'^K^^ 

^e:cisting comorauni iy groups working with program C'^***"^**'*^ ^r\d pr©^^'* 
^bilingual questionnaires ora ^r^<l^A.^4KS) 

3-comnunity-school staff committees . co nV^ir <i\ Cp^f ^ 

^community advisory groups ^ 

^-foiml meetins open to the entire commxinity 
(^informal meetings with community gi'oups 

7-^other (specify) 

(S/project director personally seeks involvement of community . ^rouL^S 
in progi-ain. specify how Wt- saJiU rcftOt-+ in> ^a^r-^rs^ ar^^^^ 

The school keeps informed about community interests, events ana 
problems through: Z^»5 
no-no mention of school seeking to be infomed about comm\inity 
^^eetings open to the entire community conducted in both 

languages 

^carnunity representatives to the school 
rbiJingual questionnaire sent to the home 
(A/liome visits hir school personnel 
5-other (specify) 
0-method not specified 
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2A^(> The school is open to the community through: 24-6^ 

0- not mentioned 

no-school is not open to comLiimity for coiiimunity use 

1 - opening school facilities to the cormiunity at large for use 
^^f ter school hours and on weel:ends 

(2^roviding adult education courses 
pother (specify) 



'^Tiinfomal meetings open to entire ccriiiiri:'.ty 

^rieetings conducted in both languages ^ i 

(2^^oiiie visits 

jP-other (specify) 

pi4project director personally involved in program 
^-^dissemination, specify how 



TMr.U Community involvement in the foimulation of school policies . ii / ^ 

and programs is sought through: 2L. L ' s ^ ^ Hj if t 
0-type not specified 

jio-not sought /L • *i £ t%t^^ 

^•existing comrdunity groups working with program C'*^'^^**'' ^KO pr^^^" 



^bilingiaal questionnaires otr a ^rs< li-^^4v\$ ) 

3-comLiunity-school staff committees . conVcv-€KC#$ ^ 

^comiiiunity advisory groups 

>-f ormal meetins open to the entire community 
^^nformal meetings with coiamunity groups 

7-other (specify) 

(S^project director personally seel:s involveraent of community . ^ S 
in program, specify how voiW report oo-.r-€^v>^ Qro^^^ 

a^woAop spccXWc quc^Wov^S +u ooic "h^ tow\t>\v>»v>i Vy t^Kft.\ 

24-5 The school keeps informed about community interests, eveiits atlCi 
problems through: 

no-no mention of school seeking to be inforraed about community 
^l^ee tings open to the entire community conducted in both 
la-igToagcs 

(2/cor.nuriity representatives to the school ✓^ 
5^bilingual questionnaire sent to the home vl^ f <^ 

^home visits school personnel 
5-other (specify) 
0-method not specified 



2A.6 The school is open to the community through: 2A.6_ 

0- not mentioned 

no-school is not open to community for communily use 

1 - opening school facilities to the community at large for use 
^.after school hours and on weekends 

(^^roviding adult education courses 
3-other (specify) 
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25.0 Ti2>2\GT EVALUATION 

25»1 Project mentions description or dissemination of tlie bilingual 

pr<5gram through; 25. 1 /| S^H, 

UAnewspaper articles / •^€»uj%i<.Tpt $ 
i-radio programs 
^TV programs 
Avideo- tapes 
^jfilms |5tiJicS 
visitors to observe the program 
V%«cw^S)«.ttc^S 



10.0 PARENTAL/COMMUN I TY I N VOLVEMENT COMPONENT 



PERFORMANCE OBJECTIVES 



METHOD 



EVALUATION 



The Parents 
JO. I.I 

Each parent of the students 
participating in the-bi lin- 
gual program will be able *:o 
define the concept of bi- 
lingual education and ex- 
plain Its purpose to an 
Interested party. 

Each parent will reflect a 
positive attitude toward 
bilingual education and 
the participation of their 
children as evidenced by 
positive answers on a 
questional re. 



Group parent 
orientation. 



Group parent 
orientation and 
individual dis- 
cussions with 
project staff 
plus publ ic dis- 
semination mddia. 



Samp I e : 

I nd i vl dua I responses 
elicit from members 
of the group during 
orientation. 



Brief questional re 
distributed at end of 
orientation and follow- 
up home visits by pro- 
ject personnel when 
negative response to 
questional re is indi- 
cated. 



.1.3 

Each parent will provide 
assistance in improving 
and up-gradinq the instruc- 
tional component by oro- 
vidlng written or verbal 
feedback to specific ques- 
tions directed to them at 
various points in the pro- 
gram. 

The Community 

10.2. r" 

Elements of the cormnunity 
concerned with the goals 
and objectives of bilin- 
gual education will be 
Informed on a regular 
basis of the specific 
progress and achievements 
of the project in terms 
of student performance 
and accomol ishment. They 
will orovide evaluative 
feedback regarding their 



Formal quest lonai res 
and/or personal 
Interviews. 



See the communi- 
cation sub-system^ 
page 



Objective review of 
responses by project . 
personnel and report 
to project director 
on results and re- 
commendations* 



Periodic requests for 
comments In the form 
'of brief objective 
quest I ona 1 res ma 1 1 ed 
to addressees. The 
questlonaire will be 
designed to acquire 
feedback regarding the 
adequacy of the dis- 
semination device and 
of the 01 D Project." ^ 



Opinions of the appro- 
priateness and effective- 
ness of the information 
device and of .the pro- 
gram Itself. 



page 20 



25 #2 Project's impact: 25^2 O 

1- Project mentions that other classes in the school, but 
not in the program have pic::ed up methods or iiiaterial from 
the bilingual program ' 

2- Project mentions other schools in the local educational system 
have started bilingual programs 

3- PraJect mentions tliat a University has instituted teacher 
training coia'-ses in bilingual education to meet staff devel- 
opment needs 

26.0 ?tOLE OF EVALUATOn 

26.1 Evaluator has field tested, on a group of children \;ho are of 
the same language, culture and grade levels as the children in 

the bilingual program: 26#1 ^ 

- 0-not mentioned 

1 - published measures 

2- staff developed measures 

3- staff translations of published measures 
A-staff adaptations of published measures 

26.2 Evaluator has personally observed students in the program: 26.2 ^ 

0- not mentioned 
no-neve r 

1- once or tvace during the year 
2'4aore than twice 

3- regularly 

4- other (specify) 

26.3 Evaluator has met vrith teachers: 26#3 S 

0- not mentioned 
* no-never 

1- once or tvace during year 

2- ^ore than tv/ice 

3- regularly 
^-other (specify) 

27.0 EVALUATION PROCEDUTiE 

27.1 0-not specified 27.1 N ^ 
1-A comparison group has been chosen 

2*A comparison group will be chosen 

Z7,2 0-not specified (marl: all that apply) 27.2 H 

1- Pre-tests have been given to project group or sample ' 

2- " vdll be " " 

3- Post-tests have been given to project group or sample 

4- " will be " " 
■■ 5-Pre-tests have been given to conparison group 
■ 6- " vdll be " 

7- fost-tests have been given to comparison group 

8- " will be « " 
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